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Celebrating a century

BCTF Mission Statement

The BCTF is a union of professionals that represents and advocates for
social, professional, and economic goals of teachers and promotes a
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PRESIDENT'S MESSAGE

Dear Colleague,
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Introduction
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many services, programs, and publications. Your colleagues in the uniorilarg and eager
to help. Ask!

Wo o 00 C}H&E o} o $nozthéBCQTRfo} iffasrhation and advice about any
professional, personnel, or welfare issue.

Visit the BCTF online bttf.ca/contacts.cfm?page=presiderftr a list of the BCTF locals.

Setting the BC context

The BCTF: A union of professionals with a proud history

The BCTF has a long history of representing teachers, public schodtegrdfession.
Formed in 1917 and soon to be celebrating its 100th Anniversary, the Fexehas
steadfastly remained a proud union of professionals.

Decade 1: 191617 to 192627
/lu P]lv 8§8Z (]J&*S vvp o 'v EE oD S]JvP }(SZ o gv ZviEE& OWE §]
1917 at King Edward High School in Vancouver.

The following objectives were adopted:

x To foster and promote the cause of education.
X To raise the status of the teaching profession.
X To promote the welfare of teachers in BC.

BCTF offices were soon established, in Victoria (1919) and later moWehtouver. A
publication for membersThe Educatqrwas launched, later to beconTfe@acheMNewsmagazine,
as it remains today. Courage, commitment and collective action were hallmaitks of
profession in the early days, just as they are now. In Victoria, thedimsher strike in what was
then the British Empire took place in 1919, over salaries and resuli@ad arbitration process
for salary matters. In 1921, New Westminster teachers went on strike when thaidlvefused
to implement an arbitration award. But, salaries weffethe only concerns. Throughout this
decade, the BCTF worked with government on pensions and tenure issuespamutqu the
first major examination of education by the province in 1925.

Decade 2: 192728 to 1936t37

A determination to secure adequate compensation and pensions markeagketktedecade and
continued for decades to come. In 1929, fheachergPension Acestablished years of service
and contribution level as the basis for pensions. In additioat, yiear, Vancouver teachers
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achieved a salary scale based on years of certification and experiendeublieSchools Aof
1937 allowed for either party to demand binding arbitration in salasputes.

Decade 3: 193138 to 1946t47

Collective action won the day. In 1938, continuing contracts were estadalifor teachers. But,
in 1939 the Langley School Board refused to implement a salary arhitaatiard, firing its
teachers instead. Ultimately, the strong Langley local backed by the BCTike hedchers
reinstated and the board fired, instead.

In 1939 and 1940, BCTF created its own Sick Benefit Fund, whidbeledene the Salary
Indemnity Fund, adding to the services for members.

The context is always important. In 1943, teachers voted for a pnavisitike on salaries, but
the BCTF did not act on the vote because the Federal government instawedtime wage-
control program. Also in 1943, the BCTF joined the Canadian Trades and Cabgtess, later
to become the Canadian Labour Congress, after a membership vote.

The Code of Ethics was adopted in 1943 and compulsory membershg BCITF granted by
government in 1947. The BCTF patrticipated in the governf&#meron Commission in 1947,
making clear the relationship between teaching the whole child eass size.

Decade 4: 19478 to 1956t57

The 1950s saw the end to the discrimination against women in salary scategualifications
and years of experience deemed the only two criteria. In 18954 Hilda Cryderman from
Vernon became the first woman BCTF president.

In 1956 the AGM narrowly turned down a recommendation to jomnew Canadian Labour
Congress.

In this decade, the BCTF began to actively promote the creation of Pro@peihlist
Assocations, of which 32 exist and provide support to members, today.

Decade 5: 195%8 to 1966t67
The year 1961 brought significant advances in teacher pensions wittuthent basic formula
being put in place.

The BCTF launched its International Program in 1961 leading to new comsemd new
learning with colleagues in other countries. Also in 1961, the BCT¥amaactively
represented on the governmerft curriculum committees which shaped elementary and
secondary education in BC for the next decade.

During the earlyi960s, the BCTF overhauled its own governance structures and established the

Working and Learning Conditions program. TB&er 40 Campaigrwas launched, aimed at
eliminating classes with over 40 students.
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Decade 6: 196@&7 to 1976t77
The BCTF has long been a leader in social justice; in the early 1970s, the Bali§keskthe
Status of Women and the antiracism programs to address sexism and racism.

On March 19, 1971, BC teachers participated in their first province-withdrawal of services,
protesting the government's refusal to improve pensions for retirees. Whergovernment
ended compulsory BCTF membership that year, all but 69 of the 22,000 mesidpezd up.
Compulsory membership was restored again in 1973.

In the 1972 election, the BCTF launched its first major political acaampaign, after the
government imposed limits on salary arbitration awards and restricted sahswicts[ability
to raise revenue. In 1974, Surrey teachers held a one-day walkout ancewenasse to
Victoria in protest over class sizes and, as result, the Federation \\a®ategotiate a major
addition of teachers, to dramatically reduce the pupil/teacher ratio.

Decade 7: 197778 to 1986t87

The BCTF really focused on building networks and increasing capaaity ihis period. It
expanded its training programs adding PD Associates, School Staff Rep Trainimg, Inter
Mediation,the Program for Quality Teaching, and established the Bargaining Division.

These years are marked by struggle for bargaining rights and fair treatment,camt@rted
defense of public education and public services. The BCTF éaliachajor campaign to
expand the scope of bargaining to include all terms and conditibmsk and brought a
challenge under th€harter of Rights and Freedordssix-day strike in Terrace in 1981
achieved the inclusion of personnel items in an agreement, and a nunilb@cads were able to
secure provisions beyond salary and benefits.

However, the government made major cuts in education funding ir2 29I, in 1983
introduced a package of 26 pieces of legislation that constitutedjamassault on the social
safety net for working people in BC. Operation Solidarity and thda®iby Coalition were
formed, and the BCTF was a key patrticipant. Teachers joined wih ations in protest and
played an important role in Operation Solidarity escalating provinck-withdrawal of
services.

In 1987, the government passed legislation that removed principals from theaeach
bargaining unit, removed statutory BCTF membership, established a Coll€gadbfers, and
gave teachers full bargaining rights. That whail in 1987; the government brought in more
antiunion legislation and teachers joined the BC Federation of Lab@uone-day general
strike.

Decade 8: 198188 to 1996t1997

The BCTF began the 1988 school year with a major sign up campaign in which 99% of all
public school teachers joined the BCTF and all 76 locals chodertioen model._But, the
bargaining climate was still very challenging. The government imposed probwiagaining in
1994, undermining local®argaining rights and forcing a more centralized system. To teaghers
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credit, when the first round of provincial bargaining (1996) was lcwied, it was agreed that
locally negotiated terms and conditions would stay in place.

Even in these challenging times, the BCTF continued to expand services to memnezetirsgy
French Programs and Services, establishing a Research Division angd gitetiab program
which became part of the Salary Indemnity Plan. In addition, the BCERSedrits outreach
work, initiating the Coalition for Public Education and condhgcti major political action
campaign.

The Federation and its members were very involved in the Sullivan Royal Camrarssi
Education and the resulting new student centered primary program.

Decade 9: 19918 to 2006t07

Good news first; the Federation established the Health and Safetygmo@L997), Aboriginal
Education program (2000), and the Peer Support program (2000). It develdpdaia
Education Advocacy Plan and created a province-wide discussion abaattieduhrough the
Charter for Public Educati@nd focused public attention on funding cuts in every district
through the Caravan Against the Cuts campaign.

In 2001, members took their first provincial strike vote; in January 20@2jovernment
imposed a settlement on teachers, ripping class size, class composisitiimgstatios, and
related provisions from the collective agreement and made it illegakigotiate these items. It
was devastating to see so many hard won provisions being stolen freroailective
agreements. Teachers held a one-day protest on January 28 that year and have marked th
year since that time. Twelve years later, a generation of kids has passed threugystem
without the class size and special education support they shuaneé had.

In 2005, when the government once again impoaemntract, BC teachers engaged in a two-
week strike, deemed illegal by the courts. The resulting settlemesiktebthrough governmeng
0% mandate and, in 2006, a five-year collective agreement with salary improvewests
negotiated.

This was also the decade when BCTF members voted to affiliate witlCtRrederation of
Labour and, when the government dismissed the teacher-elected members oCti@oBege of
Teachers, members withheld their BCCT fees until the government re-shtdblh democratic
college.

In 2004t05, the BCTF conducted an extensive campaign to bring the issues i gulidation
to the public during the lead up to the provincial electiémcusing on the governmeiftrecord
on school closures, support for students with special needs chass sizes.

During this decade as well, the BCTF stepped up efforts to oppogeitiatization of public
education and public services.
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The next decade is underway: 20@08 to the present

The BCTF has continued to expand programs and services for members, sigppedther
Inquiry projects, creating the Living with Balance program and greatly exgatigiruse of
technology and social media. TeachBC, a professional learning portak wilplace very

soon.

Acting for members, the BCTF has had to be ever more vigilant in protesdicigergfreedom
of expression rights, taking up grievances and cases, and encouraging grasgspots su
Similarly, the Federation has consistently asserted that teachers, thelinenprofessionals,
need to be respected and included in education policy and clunculevelopment. The BCTF
continues to lobby for the resources, support, and conditions teachezd neorder to support
every student.

The Federatiofs court challenge to Bills 27 and 28, the legislation that stdpgass size, class
composition, staffing ratios, and related clauses from the colleeigreement in 2002, resulted
in a victory in 2010 as the legislation was declared unconstitutiohalgévernment was given
a year to address the situation, however, at the end of the getaime, replaced the
unconstitutional legislation with Bill 22, a Bill whiclntfier undermined teacher rights.

In 2011t12, with mounting pressures and demands on teachers, members undertdd&aa of
joyful teaching, and later, in the face of Bill 22, undertook a three-day strike. Fatbdeven
more contract stripping and forced to work with the governm@ninilateral appointee, the
BCTF was able to both resist concessions and make gains in the process.

At the time of writing, the Federation is back at the bargainindetagtriving once again for a
fair deal for teachers and better support for students.

The BCTF history is rich with examples of teachers taking action and spa#kimghe best
interest of students, schools, and communities. Thanks to the canioibs that new teachers
will be making to their union of professionals, this will conéiria be the case.

School AcaandRegulationsand Ministerial Orders

The school system is governed by S8&hool Acand RegulationandMinisterial OrdersThe
School AcandRegulationsoutlines the roles, responsibilities, and rights of teachers,
administrators, parents, and students. Current policy changes are found Mithsterial
Orders For example, th&chool AcandRegulationgequires that teachers write report cards
for their students while théMinisterial Ordergetail the specifics about which letter grade can
be used and how often the reports must be sent.

Where to find: This information is available at your school, at/through the locampifice or
the school board office, or go to
www.bced.gov.bc.ca/legislation/schoollaw/e/ministerialorders_toc.pdf
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Collective agreement

Your collective agreement is an important source of information,yandshould have your
own copy. Ask your school staff rep and/or your local presidentléoification should you
requireit. The collective agreement documents your rights, responsibilities, anefieas an
employee.

Where to find: Ask your staff rep or local president for a copy, or find it ordine
bctf.ca/BargainingAndContracts.aspx

Glossary of terms

Integrated resource package (IRP)

An IRP is the official curriculum that all teachers in the provingst tkeach. The IRP format is

§Z e u (}E& 00 *pi S¢X }opuv }v S ]Joe $2 u /WEOs)thebnlyEV]VP K
required component of the IRP. As a teacher, you must teach the ILOseddmd column lists
anumberoffeuyPP 8§ JveSE N $]}vhe thidd®ol8mR pffet$ a variety of

NepuPP 8 ee ooy VvS§ ean@Eths feufth tblumn offers a number of recommended

"o Ev]vP & Gglumas twi through four are suggestions, only. Using your professional
judgment, you may choose to use the ideas or to develop your own. As &tegoll have the

% E}( **]}v o pu3}lviuC 8} Z3PYez 3abd ~E YA the curriculum. Only the

~AZ §mahdated.

Copies of all IRPs can be downloadednatv.bced.gov.bc.calirp/welcome.php

The proposed changes in curriculum are currently in draft. The IRPs renediact.

Adaptations

Adaptations retain the learning outcomes of the prescribed curricubwmhthey are adapted to
accommodate different abilities or learning needs. Adaptations maydechdjustments to
instruction, assessment, or the amount of time allocated for specific asumi help the student
achieve success. Students with adaptations are assessed using the standandsctmirse or
program, and they can receive credit toward a Dogwood Diplofva.5} C[e ]Jv oue]A
classroom settings, there are many adaptations provided universally.

Modifications

Modificationsto learning outcomes are substantially different from the prescribed cutnou
Modifying involves changing or deleting significant numbers of the iegroutcomes in the
provincial curriculum so that all students can achieve success. Courses heslifigd at the
school level are not counted as credit toward a Dogwood Diploma.

Individual education plan (IEP)

When students with special needs are unable to meet the learningomogs of a course and it
is necessary to make modifications to the learning outcomes, an indhaduaation plan (IEP)
outlining goals and objectives for each student must be developed.
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In these cases, the use of letter grades and percentages on reports is inapfgoftractured,
written reports are used to describe how well students have succeatdsteeting the
modified goals and objectives of their IEPSs.

Letter grades and percentages may be assigned only when students with spedsneable
to meet the learning outcomes of the provincial curriculum.

Assessment/evaluation/reporting

Teachers gather information and data on student achievement on an ogdaisis
(assessment), make judgments about student growth (evaluation), and then tteare
information with students and parents (through reporting). (see &tadent Assessment and
Evaluation section, page 50

Jobs and professional responsibilities

The job search

Many teachers begin their careers as teachers teaching on call. You sametal things to

prepare for this prospect.

X update your résumé

X learn more about job interviews and practice those skills

x find out about teacher supply and demand around the provinoeokment increases,
grade and/or subject demand, TTOC shortages

x check online for the latest information:
bctf.ca/publications.aspx?id=5630
bctf.ca/OpportunitiesForMembers.aspx?id=5504
OpportunitiesForMembers.aspx?id=5494

Job postings
School districts use the Make a Future website to advertise teaglusitjons. There is also an
option to be notified when new positions are postedww.makeafuture.ca/

School districts, superintendents
Few school districts accept résumés without reference to a spedifipgsting. Check
makeafuture.ceor the school district website.

dZ *u% E]JvE v v3[e 0]*3 ]+ }bctBca/contdds.&magagievsuperintendemts
the Ministry of Education websitevww.gov.bc.ca/bced/
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Job interviews

Visit the school district or school homepage prior to the inwto gather as much
information as possible.

What do they ask?

Following are some questions that might be asked in an interview teaehing position:

x From your observations and experience, what particular instructional strategesal to
you?

x How do you feel about working in a collaborative setting?

X How do you think you would go about helping a student whbaving more difficulty than
the other students?

X How might you make use of the school library? The services of a tdduniagian? The
learning assistance teacher?

X How would you describe an effective teacher?

x Tell us about a lesson that went really well during your practicum or @achér teaching
on call.

x Tell us about a student who presented you with a disciptim&lenge, and describe how
you handled it.

X What are some of your priorities in establishing a positive learning@mwient in your

classroom?

What are some specific evaluation methods that appeal to you?

What are your strengths and weaknesses?

What do you think are the major educational issues facing schools today?

What classroom themes might you use?

What other work and community experiences have you had?

What professional development activities have you undertaken?

What protocol do you follow for ongoing discipline problems?

Why did you decide to become a teacher?

Why would you like to teach in this district?

What age group do you think you will be most comfortable with as yegirbyour

teaching? Why?

How will you include a student with special needs in your class?o

X How do you use technology in the classroom?

X X X X X X X X X X

X

Note: When you are interviewed at a school for a particular positiobjest-specific questions
are often asked. Be prepared to answer questions in your areas of expertise.

What should not be asked?

x What are your family plans?
x What are your personal values?
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x What are your religious beliefs/affiliation?
X What extra-curricular work will you undertake?

What should you ask?

If invited to ask a question in an interview, try one or two of these:

X What professional development opportunities exist in the district?

X Is there a mentoring program for new teachers to the district?

X Is there an orientation program for new teachers to the district?

X Is a statement of the school/district philosophy (mission statement)lavia to study?

(If you did not find the information online.)

If you are in an interview for a job in a remote or rural district, guoght want to ask questions
about: housing, community activities, transportation, district resources, anebbdistrict
professional development opportunities.

Always have a question ready to ask. Most interviews now provide for this.
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Professional Responsibility and Code of Ethics

As a teacher in the public school system, you are bound by a caathic$ and by professional
practice, rights and standards. Details of the professional rights amdlatds of practice can
be foundintheD u &« 'n] S} shkttf.ca@mbersGuiddn all of your dealings with
your students, their parents, your colleagues and other school persomaguided by the
BCTF Code of Ethics.

dz

BCTF Code of Ethics

} }( 8Z] ¢« e 8§« P v (Eo Euo * (}E&E 0O0uu E- }(SZ

maintaining high standards of professional service and conduct toward students, colleagues, an
professional union. Members are advised to contact local union officers or appropriate BCTF ste
advice on how to proceed with issues related to the BCTF Code of Ethics.

1.

2.

N

The member speaks and acts toward students with respect and dignity, and deals judicic
with them, always mindful of their individual rights and sensibilities.

The member respects the confidential nature of information concerning students and ma
give it only to authorized persons or agencies directly concerned with their welfare. The
member follows legal requirements in reporting child protection issues.

A privileged relationship exists between members and students. The member refrains frc
exploiting that relationship for material, ideological, or other advantage.

The member is willing to review with colleagues, students, and their parents/guatideans
% E S] ¢ U%O0}C Jv ] Z EP]JVP SZ uu E[* %oE&}( **]}
The member directs any criticism of the teaching performance and related work of a
colleague to that colleague in private. If the member believes that the issue(s) has not be
addressed, they may, after privately informing the colleague in writing of their intent to dc
so, direct the criticism in confidence to appropriate individuals who can offer advice and
assistance. *It shall not be considered a breach of the Code of Ethics for a member to fo
the legal requirements for reporting child protection issues.

The member acknowledges the authority and responsibilities of the BCTF and its locals «
fulfills obligations arising from membership in her or his professional union.

The member adheres to the provisions of the collective agreement.

The member acts in a manner not prejudicial to job actions or other collective strategies
her or his professional union.

The member neither applies for nor accepts a position which is included in a Federation
dispute declaration.

10.The member, as an individual or as a member of a group of members, does not make

unauthorized representations to outside bodies in the name of the Federation or its local:

*See 31.B.12 of th® u ( «idé to the BCTIbctf.ca/MembersGuide
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Standards for the Education, Competence and Professional Conduct of

Educators in BGttp://www.bcteacherregulation.ca/Standards/Standardsdevelopment.aspx

Established by thBritish Columbia Teachers Couffmiteacherregulation.ca/AboutUs/Council.aor

individuals who hold a certificate of qualification.

1. Educators value and care for all students and act in their best interests.
Educators are responsible for fostering the emotional, esthetic, intellectual, physical, social and
vocational development of students. They are responsible for the emotional and physical safety of
students. Educators treat students with respect and dignity. Educators respect the diversity in their
classrooms, schools and communities. Educators have a privileged position of power and trust. They
respect confidentiality unless disclosure is required by law. Educators do not abuse or exploit
students or minors for personal, sexual, ideological, material or other advantage.

2. Educators are role models who act ethically and honestly.
Educators act with integrity, maintaining the dignity and credibility of the prajes3 hey
understand that their individual conduct contributes to the perception of the professiondwmoée.
Educators are accountable for their conduct while on duty, as well as off duty, where that conduct
has an effect on the education system. Educators have an understanding of the education system in
BC and the law as it relates to their duties.

3. Educators understand and apply knowledge of student growth and developmen
Educators are knowledgeable about how children develop as learners and as social beings, and
demonstrate an understanding of individual learning differences and special needs. This knowledge
is used to assist educators in making decisions about curriculum, instruction, assessment and
classroom management.

4. Educators value the involvement and support of parents, guardiafamilies and communities in
schools.
Educators understand, respect and support the role of parents and the community in the education
of students. Educators communicate effectively and in a timely manner with parents and consider
their advice on matters pertaining to their children.

5. Educators implement effective practices in areas of planning, instructiassessment, evaluation
and reporting.
Educators have the knowledge and skills to facilitate learning for all students and know when to
seek additional support for their practice. Educators thoughtfully consider all aspects oingach
from planning through reporting, and understand the relationships among them. Educatpieyem
a variety of instructional and assessment strategies.

6. Educators have a broad knowledge base and understand the subjectsatiegy teach.
Educators understand the curricular, conceptual and methodological foundations of education and
of the subject areas they teach. Educators must be able to communicate effectively in Bnglish
French. Educators teach students to understand relevant curricula in a Canadian, Aboriginal, and
global context. Educators convey the values, beliefs and knowledge of our democc#iy.so

7. Educators engage in career-long learning.
Educators engage in professional development and reflective practice, understanding that a
hallmark of professionalism is the concept of professional growth over time. Educators dewnelop
refine personal philosophies of education, teaching and learning that are informed by theory and
practice. Educators identify their professional needs and work to meet those needs individually and
collaboratively.

8. Educators contribute to the profession.
Educators support, mentor or encourage other educators and those preparing to enter the
profession. Educators contribute their expertise to activities offered by their schools, districts,
professional organizations, post-secondary institutions or contribute in othesway
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Beginning your career as a TTOC

Many teachers are beginning their careers in British Columbia as teachersriigan call
(TTOCs). As a TTOC, you are a very important component of the school system.

Few explorers have set out to conquer the unknown with more uag#ly than teachers

teaching}v.  ooX z}p u C 00 § u}lu vS[e V}SEZIVE PPV WU E
where you will teach, what you will teach, and whom you will teadhthis can be

overwhelming unless you keep in mind that, first and foremost, yowadeacher.

As a professional teacher doing the job of a teacher teaching gryoalare vital to the
effective operation of the school system. No school can run witlyou! Fortunately you are
available to take on this often difficult job.

Who are teachers teaching on call?

TTOCs are certificated and qualified teachers who replace a contesstroom teacher for the
purpose of continuing the instructional program, maintaining igigee, and generally
promoting the educational welfare of the students.

There are also more blunt descriptions, descriptions that indicate a gesdtatbout how TTOCs
and others perceive their role and their importance to the educatigmatess.

The stereotypes

TTOCs are often viewed as:

X baby sittersv Ju%.0C]VvP §Z § SZ C & v[S A% S S} } vC "&E o0 §
x expendablerlike lambs to the slaughter, thrown to the lions (the students$@sme sort of
sacrificial offering.

stand-insvreplacing the” « § g&rformers when they are unable to perform.

spare tiresv sitting in the trunk until needed in an emergency.

outsidersv™ o] v ]frém some strange planet, unable to fit into our world.
chameleons old lizards with the uncanny ability to alter their appearantkus, when
encountered, they are usually addressed’aspi* S  «implyng that the TTOC has no
training or authority in the classroom.

X X X X

The reality
X In the classroom, TTOCs are as legally responsible as any other teacher.
x TTOCs are not trainees. They are equal in training to many contract teachers.
x Stress is added to TTOC work by the multitude of unknowns.
x TTOCs are always eager to hone their management skills as discipline ttembiggest
challenge of the day.
X TTOCY ]JoC Z oo vP ¢ }( Ju%o u vS]JvP Vv}S8Z & § Z E[* %0 V
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The following information is based on a BCTF Research Department Suive@®6s conducted
in 2008. A new TTOC working and learning conditions survey will leeimldime 201314 school
year.

The ~ 8§ C %o feaaher teaching on call in BC today

X X X X X X X X X X X X X X X X X X

is femalev 76% of TTOCs are female

41% are under 35 years of age, 28% are 55 years or older

most TTOCs teach in urban (42%) or suburban (28%) districts

about one-third (30%) of TTOCs teach in rural/remote districts

20% of TTOCs are retired

retired TTOCs are more likely to be male (38%) compared to female (15%)
19% of TTOCs have less than one year teaching experience

about half (49%) of TTOCs have one to three years teaching experience
70% work as a TTOC oul®3% also work in a term teaching position

about half (54%) of TTOCs want a permanent teaching position

on average, TTOCs worked 70 days in 2087

about half (54%) of TTOCs assignments were full-day

28% of assignments were four days in a row

41% of TTOCs had less work than they would like

45% supplemented TTOCs earnings with non-TTOC work

about one-third (36%) of TTOCs earned less than $10,000 from TT@Gmasss
most (79%) TTOCs earned less than $30,000 from TTOC assignments

27% of TTOCs owed student loans with about half of them o$20¢000 or more.

The six most important issues for TTOCs were

X
X
X
X
X

X

hiring procedures: TTOCs feel district hiring is unfairly handled

amount of work

daily rate and no benefits

call out fairness

TTOC status among non-TTOC teachers: TTOCs want more recognisap@ord from the
o0} o § ZscEEiafionsand contract teachers

opportunities to participate in the local.

The advantages of being a TTOC

X

X

X
X
X
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You are able to observe a variety of classroom and school environments.

IS[e }(S v SZ (E }irse pokitior{.p0 0

It "}% ve $Z ang@dJadministrators see what you can do.

On-call teaching provides flexibility in your working schedule.

On-call teaching is interesting and challenging work, offeringdin@nce to exercise
knowledge and creativity.

On-call teaching provides the opportunity to experiment witlffetent teaching strategies
and to become familiar with a variety of resources.

You get daily professional development.



Teachers teaching on call: Networking in the local

It is important for you as a TTOC to develop a strong support systéap iato for any number
of issues/situations and to offset the potential isolation in your jéind out who your local
president is and who the staff reps in the various schools amy Tan answer your questions
and concerns immediately and provide necessary assistance. Find out if yolna®eal TOC
committee; if not, consider starting one. Get involved. Your local presicEmhelp.

Ideas for a local teacher teaching on call committee to pursue

X Set up a local phone answering machine with messages, and update regularly.

x Establish a TTOC phone tree, with a co-ordinator to manage indrade messages.

X Have the local association email materials to teachers teaching on eaftlgtters, notices,
etc.).

X Provide teachers teaching on call with mailboxes or bulletin boardtaff rooms.

X Provide a local teachers teaching on call newsletter or a column ilotaé association
newsletter.

x Set up a local emalil listserv, Twitter account, or other social media netvgosstem.

X Setup a TTOC link on the local website.

X Write a local newsletter.

X When items like a bargaining survey are distributed, see that all teachersitepon call

members receive a copy.
X Arrange for the local association to set up a board for TTOCs #fices for notices related
to professional development and curriculum implementation.
X Provide an orientation session for teachers teaching on call.
x Establish a teachers teaching on call host teacher in each sicheelcome teachers
teaching on call and provide any current information the local essio pass on to teachers
teaching on call.
Encourage school staffs to invite teachers teaching on call wosskaff functions.
Ensure that teachers teaching on call are included in staff reprageattraining.
Inform teachers teaching on call of PD opportunities and socialitaesi.
Invite TTOCSs to induction ceremonies.
Encourage the local to provide professional development dollars for Ts@C
Plan TTOC socials and resource swapping events.
Plan TTOC workshops through the BCTF Training Department.

X X X X X X X

Sources of support and opportunities for involvement in the BCTH/anlocal

X The BCTF has a web page for TTOCddifisa/TeachersOnCall.aspx?id=5022

x BCTF meetingsbe aware of, and become informed about, the provincial Teachers
Teaching On Call Advisory Committee (TTOCAC)

BCTF websitbctf.ca

BCTF Social Justice newsmagazine

BCTF workshopshave your local book through the BCTF PSI Division Training Departmen
New teacher and TTOC SURiRve your local book through the BCTF PSI/SURT Training
Department

X X X X
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X Local association meetingvolunteer to serve on, or to develop, a local TTOC committee

Teachemewsmagazine

X BCTF New Teachgigew TTOOs v ~Su vS d Cdanf@enceAnnual conference
held in the spring.

X TTOC standing committees at the local level

x BCTF zone meetings

x BCTF Annual General Meeting (AGM).

X

School Actequirements to hire certificated TTOCs

In British Columbia, th&chool Actequires school boards to hire teachers who:
X hold certificates of qualification

x are members of the Teacher Regulation Branch.

The only exception to this requirement exists when no teachedihgla certificate is available
and the assignment is for 20 or fewer consecutive teaching days. In such egstanwn-
certificated teacher may be employed.

Section 19 of the School Act covers this requirement. It reads as follows:

Teacher and administrative officer qualifications
19. (1) Subject to subsection (2), a board shall not employ a pessoieacher, administrative
officer, superintendent of schools, or assistant superintendent of schdeksuhat
person is:
(@) a member of the college and holds a certificate of qudiificas a teacher, or
(b) holds a letter of permission to teach issued under section 25(3) dé#uhing
Profession Act.
(2) A board may employ a person who possesses qualificationsreggdrg the board but
does not meet the requirements of subsection (1), if that person is:
(&) employed for 20 or fewer consecutive teaching days and teaching a [zartiass
or classes where no teacher holding a certificate of qualificasiavailable, or
(b) instructing a general interest course that is not leading toaograduation.

Your assignment as a teacher teaching on call

Duties and responsibilities
Arrive well in advance of the first bell. You will need at I&stinutes when posted to a new
situation. Advise the school if you will be late due to a lastuteimotification of assignment.

Upon arriving at the school

x Check in at the office for information and keys.

x Orient yourself to the building and introduce yourself to staff.rfdipermits, find the
medical room, staff room, gym, and fire exits. Ask for a safe place toystarevaluables
(purse, wallet).

X Some teachers are able to prepare clear instructions for a TTOQlamreed absence.
Others may not, due to an unexpected absence. If the teacher has notlpbwiformation
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X X X X X X X

regarding the absentee procedure, check with the office. Ask if tisesapervision in the
school.

>} § §Z & Z E[+ C I} v P} }Ap@ENsSZ C[* 0 e*}v
Verify the absentee procedure, materials, and seating plan.

Find the copy machine code, teacher supply room, and supervision sehedul

Run off any material needed.

Write your name on the board (and a special message/greeting if you wish).

Put up any board work assignments.

If audiovisual material is to be used during a lesson, double check to maktsu
necessary equipment has been signed out at the school and that it works.

Plan your introduction. Check on class opening exercises. If there areaintieg about
directions or you have questions about materials, ask a neighbouring teacher.

Ask about attending meetings (staff, committee).

Ask about medical alerts, custody orders, medical orders, safety plansythiranthat
might impact health and safety of a student and staff.

Teachers teaching on call and health and safety

Thet}EIl E+[ }u% ve ahtliitkie ockupational health and safety Regulation (OH&SR)
are designed to protect workers by preventing workplace injury and disease. Teaghengg
on call are entitled to the full protection of the act arftetOH&SR. However, such rights are
hollow unless they are fully exercised.

Here are some tips to help you get the most from your health and safetisrigh

X

When you arrive at a school, bs(}E $Z v u « }( §$Z d& E % E « v3 §]A « }v
joint health and safety committee. If you have any health and safety questioc@ncerns,

speak with one of the representatives.

Find out who is the designated first aid attendant.

Ensurethatyp Z A vV % E}A] Al1sz 1% C }( §Z <VvZbyovPu EP v
routes for evacuation and assembly areas.

Ask if any of the students in your class have a history of violdfitere is such a student,

ask for and become familiar with the stu¢ [« Z A]J}uE %0 Vv Vv e (SC %0 v (
teachers and staff.

Do not leave any food or drink unattended where it coulddrapered with.

If you suffer an injury at work, no matter how minor, advise the ppakivice-principal, or

first aid attendant immediately. Fill out a WorkSafeBC Form 6A and makeopiescKeep

one copy for yourself, send one to the local union office, amd tfie original to the

principal or vice-principal. CallBB&WORKERS to report your incident to WorkSafeBC. See

your doctor and be sure to tell the doctor that the injury happdrat work.

If you want advice about your claim, or if you receive a letter from WorkSafeBying

your claim, immediately contact Sarb Lalli, WCB Advocate880563-9163 local 1890, or
604-871-1890.
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X Report any incidents of violence or threats of violence to theqggpad or vice-principal. If
the incident of violence or threat of violence is directed at ytoeat the incident in the
same way as you treat an injury at work.
x Know that you have the right to refuse unsafe wdflyou find yourself in any situation that
you believe presents a risk of injury to yourself or any other person, remoderstsi from
the risk and advise the principal that you are refusing unsafe wok should then contact
the staff representative or a BCTF health and safety representative fareaavd support.
X ¢ C}p& o} o pv]}v 8§} EE& vP (}E % &  vS ]3PV, }(08Z d& A
v " (8C A EveeeU_ AZ] Z v % (E « v§ schbotistaf u SJvP.U (
meetings, teacher orientation meetings, etc.

If you would like more information, please contact: Mike Wisla, HealthSafety Officer, email
mwisla@bctf.catoll-free 1800-663-9163 (local 1891), direct 604-871-1891.

Health and safety for new and young workers

With so many issues facing a new or young teacher, one of the last thinggiomind is
whether your workplace is healthy and will keep you safe. You wilbivéarted to know that
there are processes and people in place if you have any questions @roenor are faced
with an unhealthy or unsafe situation.

You have four rights accordingtotiig El Ee<[ }u% ve S]}v S

1. the right to knowthe dangers in the workplace

2. the right to participatein workplace health and safety activities

3. the right to refuse unsafe work

4. the right to no discriminationv you cannot be fired or disciplined for participating in hiea
and safety activities.

The first person to contact whenever you have any health and sateggtipns is the staff rep

at your school who will refer you to the health and safety rep. If yourgueed or suffer from

an occupational disease or are threatened in a violent incidenthged to:

report to the First Aid attendant.

report to the administrator and complete the WorkSafeBC 6A form.

contact your staff and/or health and safety rep.

report to WorksafeBC via teleclaim B888-WORKERS.

send a copy of any correspondence from WorkSafeBC to the BCTF WCB advocate who wil
help you through the process.

arwDdE

The Occupational Health and Safety Regulation part 3 which dealsights and
responsibilities saystha® v u%0}C (E upe+S befope® yody & new worker
begins work in a workplace, the young or new workergsen health and safety orientation
v SE JV]VP % J(] 8} 8Z 8§ CluvP }E Whis Acab@sIthaE [rreviefyméfoo X _
school or class you teach, the employer must orient you to the riskperwgdures to mitigate
these risks beforgou start work.
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BCTF Health and Safety officer BCTF WCB Advocate

Mike Wisla Sarb Lalli
604-871-1891 604-871-1890
1-800-663-9163 (ext 1891) 1-800-663-9163 (ext 1890)

Long-term assignments

Some TTOCs will be offered the opportunity to be employedngdoterm/temporary
assignments. If you find yourself in this position, more extensive planningtadent reporting
is required (Refer to Student Reporting, page 50.)

Collective agreement provisions can be found in your local agreement availatlgdw local
union office. Provisions covering pay and benefits are provinciatande found at
bctf.ca/bargainingandcontracts.aspx

Should there be no lesson plan for the day

There will be times (rarely, it is hoped) when there is no dayboo&ssioh plans. Sometimes,
the proposed material may be too difficult to cover adequately withprior preparation, or
the plan may be too sketchy to be understood. Here are some suggestions:

x Check with the office; the contract teacher may have phoned inunstms, or asked for
you to call her/him for direction.

x Consult with the principal and/or another teacher teaching saene subject.

X Refer to the last completed day in the daybook, if available, and thenrdasanable
follow-up to the previous lessons. Student notebooks may be chetlklee day book is not
available.

X Accumulate a set of your own prepared materiabs ~ « o E A ] Alnolutednxath
reinforcement worksheets, creative-writing stencils, educational puzzldggames, books
to read aloud, art ideas, thinking skills, etc. Materials for thgjextt and grade levels
assigned to you can usually be reproduced quickly at the office.

X Younger students often become disturbed by a departure from the reutixplain to them
that some things will be done differently that day. Ask studdnr their patience and co-
operation.

X § Z E 3 Z]JvP }v o0o0[c Al*]8 ] }(3 vtheyp@ glad§ordlle +Spu v3ev
break from their normal routine. Capitalize on this by providing a@withat have an
element of fun.

When the students arrive

X Welcome the students as they enter.

X Introduce yourself to the class.

x Explain to the class that you are the teacher who has been calldthirthe contract
teacher has left lessons that would normally have been taught tlaatdyou will teach
them. Follow lesson plans as closely as you can.
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Remember, your pace will be different, as will the stu@er]f E *%o}ve X
X Record absentees and late arrivals. Check the seating plan. If thersesiting plan quickly
draw one up. Attempt to match names to faces.
X Try to keep seating arrangements as shown in the seating plan.
x Collect or check any pertinent notes such as absentee notes, permissios fior field
trips, etc. If there is a need to collect money, turn it in to tliftce for safekeeping, with the
]JAle]}v vpu @EU 8Z +3pu vs[* vu U v 38Z uPlASVP Jus X /( C]
supplies such as pencils, notebooks, and erasers, record which stuaternsceiving what
items.
X Go over the classroom rules and your expectations (keep them\btteée or four rules)
and the consequences (ones you can enforce) you will use for inajgepehaviour.

fClu v }uvs & ]1((] pos twytocosdnwpthe hffiéulty. The administration
appreciates your directing problems to the office for assistance. St@eferable to leaving
behind a note describing a near-disastrous day.

The first few minutes of attending to a class are crucial in clagfyalues and setting the stage
for the general routine of the day. Getting pupils down to wqulckly is one of the best
methods of good classroom management. Act upon the first sign of sadtaino-
operativeness. Students from Primary to Grade 12 must learn that some behavioootik
tolerated under any circumstances. It is important not to make a scefrerih of the class, so
take a student aside and discuss the matter one on one.

In the secondary schools, attendance (backed up with a head couist)beuaken at the

Plvv]vP }( Z % E]} }E 0} IX /( %o}edo AJ3Z 352 Zope @}0D }
absentees, note any students not on the list who are missing from yoss,@ad report those
names to the teacher and the office.

In the primary grades particularly, try to learn names as quickly as possibEename tags if
they are available.

Medical situations

Familiarize yourself with students that you will be responsiblevoo have medical issues, e.g.,
those students who you are supervising that use epi-pens, are dealeive mental health
issues, etc.

Report medical emergencies to the office immediately.
Under no circumstances should you attempt to move a seriously ill oethgtudent. The class

should not be left unattended. Know where your students are airakks. Send a student to
the office for assistance.
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Rules and consequences

Be aware of already established consequences and procedures. Mikeglaware of any
new classroom rule that you will use for the day. Refer to pd@dS0 for tips on rules,
classroom management, and establishing a positive environment.

Other responsibilities

Make sure you know the following procedures prior to starting yay.dn a crisis, you will not

have the time to familiarize yourself with the procedures.

X Any injuries to yourself or to students or medical emergencies must be @egptotthe
administrator immediately.

x If a student appears to be seriously injured, do not move her or him.

x Students who indicate they are ill and wish to go home during thentlast get approval
from the office.

x Follow up on any student sent to the office.

x Ensure that you are familiar with any safety plans that have been dewtlopetudents.

Drills or emergencies

Check the drill regulations for the classroom.

Remember to carry the class list with you during an alarm.

You are responsible for taking your class outside.

When outside, account for all students and keep them together.
Remain outside until the all-clear signal is given.

Familiarize yourself with emergency procedures.

X X X X X X

Classroom routines/procedures checklist

Every school has policies and procedures for the following:
behaviour during PA announcements
dismissing the class

distributing supplies and materials

fire drills, earthquakes, and emergencies
format for assignments

hall movement

lining up

lunch

make-up work

playground

putting away supplies and equipment

roll call, absentees, students who leave early
tardy students

washroom routines

what students do when they are finished.

X X X X X X X X X X X X X X X

Try to familiarize yourself as much as possible with these policies anedues.
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Reporting to the contract teacher

Reporting absences

X
X

Leave a dated slip of paper for lates and absences (morning and afternoon)
Z | 3Z @E}oo o0o0 A]8Z 8Z =« Z}}o[e (+3¥8 GMl3SU 3 3Z v }

Finishing off your day

X
X
X

Allow things to wind down a few minutes early, to tidy up andtputgs away.

You may wish to play a game or other fun activity to finishrefday.

Thank the students for their co-operationC } u faldheir teacher how co-operative they
were.

Reporting on the day

X

X
X
X
X

Follow as closely as possible the work planned by the contrachéza

Make note of any deviations from or extensions to the regular day plan.

Indicate in the daybook what work has been completed.

Mark written work, particularly if it is objective.

[ Gt (o <}u u EIJvP V]S v e }( ISAJPEAI00EAS (S G C
the teacher with an accompanying note.

Include any specific items of concern or interest. Include the narms&idents who were

co-operative or unco-operative. Single out students for praise.

tZ v A E %}*e] 0 U % E % E C 11} (JE& 82 v ¥ ®EAPA}IEIU
by the teacher.

/v o Juu v3e }E <uPP *3]}ve }v (}O0O}A]VP uGe (ENGIEZ SZ C[ A
contract teacher on class and individual progress.

Leave your phone number or email so that the classroom teacher caaatordu.

Keep a copy for your records.

You and the classroom teacher could use the following form titdéeicommunication.
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TTOC Report to Teacher
ddK [' V U 2227227222222 2722722222222227222722222222722272227222722722222222722272

Phone number/email Date:

In for

At Grade

It was a

Work completed

All work was assigned and completed as requested. Any exceptions are rebbed b

Observations/marking

Student behaviour

NSU VvS[e V U Z222222222222222222222222222222222222222222222222
Behaviour

Action taken

Other comments
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Tips for success

Survival kit

NZYpo Clup v o0]sSo u}@& SJu S} & SZ®wpuPd €2p S v ZVE[RP o

the students with one of the following activities.

Problem-solving activities for teams of students
These activities should:

X be fun.

X require minimal explanation.

x take between 2G30 minutes to complete.

X be something that the whole class can share briefly when completed.

X Z oovP v VP P eSp vSe[ u]Jve v Ju P]v §]}vX

Here are some examples:

Thinking activities
x think of all the things that come in pairs.
x think of all the things with:
v buttons
v handles
Vv zippers.
x think of what you could eat if there were only:
v purple things for dinner
vyellow things for dinner.
x €& A 3§z «Z}E }( CIUE % E vi[s E
X think of all the things that a.
v pointed
vred and hard
v cold and soft.
X what are some things to smile about?

Discovery activities
Assign the following questions for discussion and online reseacdmiputers are available in
the classroom. Advise students that there will be a sharing of imeatsponses.

Are there two kinds of rainbows?
Where do wood knots come from?
Can a fish drown?

Why are furs warm?

Can seaweed predict the weather?
Why do aging things turn yellow?
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Do plants sleep?

Why do stars twinkle?

Does oil calm troubled waters? Why does a glowworm glow?

What do blind people dream about?

Why does an egg harden when it is boiled? What is 24-carat gold?

tZC } e e 0SS ul pe SZ]E*SCM tZ S ] &}}o[* '}O0o M

Why does tea run up through a lump of sugar? What is the origin efjpans?

tZC } ev[E§ 8Z + (E I MtZ3ule( E] «ZE]VIM tZC ]J* §Z
What makes the holes in Swiss cheese? Why will a rotten egg float?

Ideas for forming groups

The following ideas will help you divide the class into groupifferent sizes. Ideas for random
grouping are followed by strategies to form assigned groups with a balzfrsiells and skill
levels.

Ask students to become partners with the first person they see who:
enjoys the same sport as you do.

gets up on the same side of the bed as you.

rolls out of bed on a different side than you do.

has a birthday in the same month as you.

has a birthday in a different month than you.

has a different favorite TV show than you.

has a different hobby than you.

has on the same colour socks as you.

has on different coloured socks from yours.

has the same favorite colour as you.

has a different favorite colour than you.

has the same first vowel in their first name as you.

has a different first vowel in their first name than you.

has the same last digit in their home phone number as you.
has a different last digit in their home phone number than you.
has the same number of brothers and sisters as you.

has a different number of brothers and sisters than you.

has the same number of letters in their first name as you.
has a different number of letters in their first name than you.
puts their shoes on in the same order as you.

puts their shoes on in the opposite order as you.

was born in a different province than you.

was born in the same province as you.

X X X X X X X X X X X X X X X X X X X X X X X
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Ideas for forming pairs

Have students find the other half of a pair. To prepare, write pabexds on slips of paper. To
accelerate pairing, one half of the slips should be one colour laaadther half a second colour.
In other words, part one of a pair is one colour and part twthe same pair is another colour.
(Save the slips to use again. You might laminate them.) Have each piayea dlip from the
container and find the person with the matching half.

Here are some ideas:

x Capital and small letter¢ A and a, B and b, C and c.

x Famous couplegBert and Ernie, Hansel and Gretel, Simon and Garfunkel.

x Fairy talesy Split the title in two: Snow/White, Sleeping/Beauty.

X Oppositess Hot and cold, tall and short, quiet and noisy, neat and messy, smoath a
rough, easy and difficult, wide and narrow, north and soutbyning and evening, big and
little, up and down.

x Pictures and wordgA picture of an apple and the word apple.

Dividing into teams randomly

Counting off

Have players count off by:

X Arm positionsy Example: For two teams, players count off by alternately raising both arms
up high or holding them close to the sides. Arms up high are one teans close to the
sides, another.

x Coloursy Example: For three teams, count off with red, white, and blue. Redsreedeam;
blues, another; and whites, a third. Select familiar groups of colsurd) as school colours
or province colours, or those in a coungylag.

x Days of the week Example: For seven teams, count off by the days of the week.

x Exclamationsy Example: For five teams, count off with Oh no!, Ahhh, Wow!, Hmmmm, and
Huh?

X Motionsv Example: For six teams, count off by motions, such as clap hands, snap fingers,
pat thighs, wiggle fingers, circle arms, raise elbows.

Word groups

Choose a word with the same number of letters as the number of groupseeul if you need
four groups, you could use the word team. (All the letters have toitberdnt.) The class
counts off by saying the letters. All the Ts are one group, the Ee@mand so on.

You can write the letters or words in large print on separate piecesép As each student
says her or his letter, she or he holds up the letter so that the satte¥decan find one another
quickly.

Create a calendar
Divide the class into 12 groups, and have each group create one rabathalendar on a sheet
of newsprint. Each group member will write a significantday oréveywy $Z PE}u%[¢ o0 v «
Post the months so classmates can add important dates and family celebritions
v } § Zs€RBlgndars and share events in their lives.
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Question box

Set up a question box, and call'it & & {BoragdUor another humorous name. Encourage
students to write humorous questions and jokes and put thenhekox. At various moments
during the day, invite a student to read a question from the bo# invite the class to answer
it.

Food favourites

Students count off with food combinations, such as the ingrediéor a great pizza. For
example,Ms pe P pdppetoni, » Z <« YupeZE}}and¥}ivihg. All*e pe Pthen
come together as a group. Do the same using ingredients for a favoritzaeen sundae or for
trail mix.

Card games

A number of books are available on educational card games that shovwchaese a deck of
cards as an educational tool through games that develop memory, number skiligl/spatial
concepts, and problem-solving.

Creativity and problem-solving

Students can benefit from problem-solving activities which act as a breakdubject-oriented
lessons and activities. Anumber 6t v3 o /& & ]e s-ups, sdclias brainstorming
and synectics, can take up those difficult 15 or 20 minute$ of  S] uat the end of a
period.

Trivia games

The huge popularity of Trivial Pursuit and similar games can be exploited eésdy in
classroom. Regular classroom teachers use homemade trivia games to liven up Friday
afternoons and to lessen the agony of reviewing course content.

Facts versus opinions

The following is a variation on a theme used most often byoHisind English teachers.
Students are given a number of sentences and asked to identify whidharand which are
opinion.

Social science and mass media teachers use similar exercises, in which the sixdeite a
short newspaper or magazine article/editorial and separate the facts franofinions.

Directions:If the following statement is fact, circle tikelf, on the other hand, the statement is
an opinion, an inference, or a judgment, circle the

She goes to church only to show off her new clothes.

It was a wonderful car.

She really thinks a lot of herself.

Jerry was convicted of theft and served two years in prison.
Look at that drunken driver.

For sale: 1995 two-door Ford Mustang.

MMM T
O0O0OO00O0
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F @) A man was killed and two teenagers injured in an auto accident.
F O The performance began at 8:30 sharp.
F O He is un-Canadian.

Communications
There are several types of writing assignments including the use af seedlia. Students can

write letters, emails} & ~dA 3SU_ e« v &£ E ] JvuvC J(( E vS s i e

required. Also consider the evaluation to be used.

X Historyv Students write to a world leader they admire (past or present).

x Geography Students write describing another country or region.

X Languagew Students write toapen pal in the language they are studying.

X ArtvStudentswrite$} $Z JE ( A}E]S ES]*3U <I]vP <y *8]}ve }us 32
subjects, etc.

X Englishv Students write to their parents or to their future child.

Using newspapers and magazine articles
v Jvd E «3]vP &3] o (E}u 3Z Uu}lEV]VP[e v Ae%SUEES}EV }Avo}
put to good use in the classroom, so can a short article from a mag&tudents can analyze,
dissect, and criticize the article. They can debate a controversialraped by the article. They
can write their own letter to the editor in reply to an argcl
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Beginning your career as a classroom teacher

Making the school year meaningful for you and your students requaearece preparation.
Below you will find a checklist to help you get started.

Take advantage of the experience of other staff members. Ask for their helu lay@ been
partnered with a mentor, make a list of things to ask. Some of the questions anag/ ftom
the list below.

Prior to the first day

You will want to prepare your classroom, if possible. This may be antapjip to meet some
colleagues, the support staff, and the administration.

Ask and read about school policies and procedures
opening day

registration

class lists

enroliment

parent information forms
meet-the-teacher evening

hospitality fund

school-wide rules

school keys and security

schedules and timetables

student fees

petty cash

staff parking

student supervision duties

school arrival and dismissal times
fire/earthquake drills

photocopying

paper and other supplies

field trips

student assessment and evaluation
staff and grade/subject meetings
library resources for students/teachers
resources available for Aboriginal programs
school handbook (policy, procedures)
school assemblies

TTOC procedures

additional student supplies

student handbook and agenda

X X X X X X X X X X X X X X X X X X X X X X X X X X X X
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X
X

homework
school calendar including report card dates.

Prepare bulletin board areas for display

X

X
X
X

announcements

calendar and current events
different subjects

student work.

Prepare your classroom

X

X X X X X X X X X X X

Before starting your first day, review the program of studies, the relelRiRs, so that you
know your materials and how they support the learner expectations.

Plan the first day in detaMask an experienced teacher what they do on their first day
Duplicate materials needed for the first few days.

Prepare an outline for the first week.

Prepare the classroom arrangements and seating plan.

Make signs for the room.

Put your name outside the classroom door with a class list.

Make a checklist for forms that need to be returned.

Organize your daily plan book to include learning outcomes.

Plan a textbook distribution record.

Set up learning centres.

Locate the emergency kit for your classroom.

Find out about your students

X

X X X X

Find out which students have been designated as having special negdseareceiving
special educational support, have medical issues, etc.

Prepare an inventory to find out student interests.

Review your resources to meet individual needs.

Meet a counsellor to discuss students with individual or modikatning plans.
Prepare activities to find out different student interests.

Assemble materials

X

X X X X
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textbooks and accompanying materials
supplementary teaching materials
appropriate books for reading or reference.



The first day

X Make your first day a meaningful one for you and the students by heiegared,
organized, and welcoming.

x A well-planned first day is crucial. It sets the tone for the remaindgour year.

Be at the door to welcome your students.

X Begin your first day with a friendly, businesslike manner. Classroom managermest
well when you provide the framework and then form rules co-operatively Wighstudents.
Expectations worded in a positive sense have greater impact than does alistgs not to
do.

x Z Al A sz + Z}}o[s } }( }v pn 38X

x Form rules with the students governing classroom behaviour.

x

Plan for a memorable and interestingday. Usé® u S} Z 0% C}u o EV eSpu vSe[ v u
E e°*}u epuPP *S]}ve S} Z 0% C}py E uu E CIPE *Sp vSe[ vV U W

X In elementary school, have your students form a circle. Pick a letter fromphalzt. Have
each student whose name begins with that letter introduce hefisgifself and say two
things about herself/himself. Make sure to write down the nameaazircle chart that you
will have prepared beforehand.

X Read through the class list prior to the first day and rehearse names thdifficeilt for
you. Ask each student if they prefer a shortened form of their ne®aen for Samuel or
Samantha.

X Ask teachers in the school to help with unfamiliar names.

One of the most powerful tools you have for learning is self-raflectSelf-reflection means

looking at, and thinking about, what you do and how youtd8elf-reflection includes asking

yourself why you make certain choices over others, what you observe the resbks amd

what else you might do. Self-reflection means askpgjuE+ o( Z}A CIu[E ( o]vP }pus
work and yourself.

Consider starting a journal or meeting with other new teachers on a rebakis. Write brief

notes to yourself each day, and reread them on a regular basis. Takeotitak informally
with both new and experienced colleagues.

Planning

The more grounded you are, the greater will be your successes inass@bm. With
thoughtful planning in place, you will be confident in pronglguality learning opportunities
for your students.
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x Get acquainted with the physical layout of your school.

x Familiarize yourself with school/school board policies and hankicand with your
collective agreement.

X Systematically prepare short- and long-term objectives.

x Share information and resources with other staff members.

Long-term planning

To carry out your teaching responsibilities, you will need to do-tengy planning, following
the guidelines set out by the Ministry of Education and your emptppoard. Familiarize
yourself with the IRPs. They are the curriculum. Copies can be downloaded at
bced.gov.bc.calirp/welcome.php

Your long-term planning should include:

X the learning outcomes for the course
x the instructional strategies you will use
x the learning resources you will use

X the assessment strategies you will use
x the time to be allocated.

Short-term planning

Initially, your planning will be very detailed. Design individual lessopara®f the whole unit
to increase knowledge, abilities, and skills based on previously leaomeguts. This way, you
will give your students the learning opportunities they need amdid gaps and needless
repetition.

Daily planning

Organize and carefully prepare daily lesson plans. They should inbleif@lbwing:
X student learning outcomes

X subject matter

X learning strategies

X assessment and evaluation processes

X materials needed.

Write up the daily plan before you leave school each day and leave it ordgelar In the event
that you are away, it will guide a teacher teaching on call.
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Classroom management

Atlv E]JvP Z}A 8} u Jv8 ]Jv % }*]3]A 0 e+ E}}u MAHEME]}IVS A)SZ u
cause more anxiety for new teachers than any other aspect of their new careesrdolas
management focuses on prevention and problem solving rather than arspoment. A secure,
inviting classroom, along with purposeful activities and respectiferdignity of everyone,
prevents most discipline problems. Your role as teacher is cru@atablishing an effective
learning environment. Your objective is to instill inner self-contrdtudents, not merely to
exert your control over them. Set the tone of your classroom from the bgabeing firm and
fair, friendly yet professional. When you are more confident of youitglbd maintain order,
you will be more relaxed and students will perceive you as a person why ceges. Students
appreciate an orderly classroom. Without order in your classroom, very littaileg will take
place. Children are basically good and appropriate behaviour is a purposefosesio a need
for power, freedom, love, and fun(Glasser)

Discipline and good behaviour are learned, and they must be camgtamnforced. Guide your
students to know what to do in all situations rather thammh misdeeds. Help your students
understand that with rights come responsibilities.

Encourage your students to be responsible for their learningtetdviour. When students
make choices, they learn new skills and gain social awareness from the outctimeef
decisions.

What works

X Involve students in forming rules and consequences.

x Tell students what you expect, provide a model for good behaviour, doeck
understanding, and allow for practice and follow%oe X }V[8 eepu 3Z & 3pu vse IV}A
to act appropriately.

X They need to be taught and coached to manage their behaviour.

x Create a classroom environment that provides structure and supporte@inébrces positive
behaviour. Set your standards high; be clear and realistic in your expectations.

Classroom conflict is more likely to be reduced if you:
are in the classroom when your students arrive.
are organized and prepared.

insist that everyone be treated with respect.
seek student opinions.

consider student feelings.

listen to your students.

maintain your sense of humour.

assist students to make appropriate choices.
teach students decision-making skills.
encourage students to learn from their mistakes.

X X X X X X X X X X
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use a quiet, friendly tone of voice.

Hjo }v Jv JA] p o *3p VvE[e *SE VPEZeX
provide tasks that enhance the self-esteem of all students.
have a low-key, consistent, and mattei-fact manner.
enforce consistently the consequences adopted by the class.
move around the classroom.
use praise and positive reinforcement.

X X X X X X X

What does not work

Even with the most tact and careful preparation, students will test y@i them know that

while you disapprove of their actions, you still value them. If you areggmiishow that you are

angry, } ]S pe Clp Z A 1 18] %% E}%E] S}U yySE}ok_ Clu
You should touch a student only in extreme circumstances suchmasent danger to yourself,

other students, or the student in question and file a violerident report immediately. Be

aware of the legal rights and responsibilities of both teachers &miests. If you have any

concerns or questions, contact your school staff rep.

Discipline problems may arise when a teacher:

accepts excuses, bargains, or blames.

acts hastily without knowing the implications of actions.
offers » E] <IE AorGehaviour.

preaches, nags, criticizes, shouts, and threatens.

punishes as a way to teach appropriate behaviour.

punishes the whole class for the misdeeds of a few.

rescues students rather than teaching problem-solving skills.
uses put-downs, sarcasm, embarrassment, or humiliation.

X X X X X X X X

Dealing with power struggles

Power struggles can be difficult for beginning teachers. When thisdrepio you, try to:

X ]JPV}IE 8Z 5p v3[e 35 u%3 8} VP P Clpu]v %}A E «SEpPPoO
x describe to the student, in objective and explicit terms, the unaccdpthbhaviour.

give a warning, emphasize the consequence, and then follow through.

arrange for time out from the classroom.

consult appropriate school personnel for advice.

communicate with the parents to discuss a behaviour management plan.

X X X X

School policies and procedures

Be aware of school policies and procedures for the following:
x roll call, absentees, early dismissals

X tardy students

X bullying, intimidation
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damage to school property
classroom guests

putting away supplies and equipment
dismissing the class

make-up work

cheating

washroom routines

lining up

playground

fire drills, earthquakes, and emergencies
lunch and lunch time activities

hall movement

field trips.

X X X X X X X X X X X X X

Setting standards

Give thought to setting standards, expectations, consequences, and procetiadag the
students participate in making classroom rules gives them a sensenarsip.

Tips for rules

keep rules short, precise, and succinct to focus on specific behaviour
limit yourself to six rules

post rules with consequences, and send a copy home

state rules in positive terms whenever possible

teach rules

add a new rule if a misbehaviour is repetitive

when enforcing rules, preserve student dignity.

X X X X X X X

Tips for consequences

X be logical, clear, and specific

X have arange of alternatives

X Uuse consequences, not punishment
X post consequence with the rule.

Guidelines for effective classroom management

Three basics to remember:

Monitor student behaviour

Usean® 3$]A € XAZ § ]« P}]JvP }vX }v[$§ Ju % E } p%]- A]3Z +}u
thing and ignore the rest of the class. In terms of disciplirgeffective teaching, one teacher

on her or his feet is worth two in the seat.

Be consistent
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Have the same expectations of all students for appropriate behaviour.stedents should

know that you will enforce rules consistently and apply pprapriate consequence. Your goal

is to be fair, but that might mean not applying the ideaticonsequence to all students. If one

student frequently fails to return homework, you may apply a differamtsequence than you

AYpuo 8} 83Z 3y v3 AZ} (JEP 8« Z EIZ]IUZXu<A}EIVE EZ3Z COEed 3
fair, but not equal, your students should understand that beingatds not always fair. To be

consistent, be certain that the consequences you apply are reasonathlepgropriate.

Ensure that you have had a thorough classroom discussion on this siudants understand
"SZ ( W& v}S <«qonoept.

Promptly manage inappropriate behaviour

For effective classroom management know that misbehaviour must be handleddrately or
there is risk of a snowballing effect. To provide maximum time for leaamago reduce minor
behaviour problems, you can employ strategies that deal with behavioueitettst amount of
time, with the least disruption and the least negative feeling.

Strategies

Proximity

While teaching, move about the room, pausing near pote] o *"SE} u Remdaihges X _
behind your desk or seated in the front of the class encourages misbehavie less visible
areas of the room.

Pause
Continuous teacher talk may give students a noise screen for theircomrersations. An
occasional pausejust a few seconds of silenedrings an off-task student back in focus.

Asking for a response

, E]JvP }v [+ v u Y “jgettd§ even| if wne is not paying attention. Working an

off-§ el eSpu vS[e v u ]JvS8} <«u *S]}v e studdrit back@thuire l&Zson.
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hear the question to be answered. The purpose is to get the studack mto the lesson, not to
embarrass her/him.

Active participation

Sometimes having the student respond to a question or become involvedaaotaty can
eliminate the undesired behaviour. Asking for a show of handsngastudents perform a
physical activity, or having each student write a quick answer to a queséin make all
students accountable for an immediate response.

Avoid lengthy teacher talk
Plan your lesson with a sequence of instruction, practice, and gharin
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Praise desirable behaviour quietly
Thank a student quietly, and thank the class for gettingrtheoks out so quickly. This will
often cue a student to her/his attention.

Cueing
Change direction; for example, a group of chatting students may be quigtadrmnuncing an
impromptu quiz on the subject at hand.

Humour
When all else fails, you might have to stop instruction to remind tagscof appropriate
behaviour. Keep it light.

Establishing a positive environment
H]o JvP «Spu eStepm o (

Self- «3 u ]* Z}A %o }%0 ( 0 }uZ 3Z us 0A <X OHprthS Stup@nteo E %o 3]}
with positive self-esteem feel good about themselves. If students doaloe themselves, they

Aloo % @E « v3 §Z ues OA + 8} }83Z e + v P 5]A X ho3Ju% oCU }v [
everywhere.

There is a correlation between academic achievement and self-esteem. Youstamskdf-
esteem, and you can make a difference. You can promote a feelingn aitthild of being
lovable and capable. You can create a safe and accepting environrnerd each child feels
free to grow and change.

Asyoup P]Jv S} ¢Z %o -egtéem[ you alqo nurture your own. It is important to
consider how classroom organization and routines can build self-esteem.

Tips for fostering self-esteem

acknowledge positive qualities
be non-judgmental, and accept students as they are
demonstrate appropriate ways of releasing anger
develop skills to help a child feel better about herself/himself
emphasize what each child knows

VIHE P %}*]5]A oCV « CY ~z}pu Vv ep
give students choices
inform parents/guardians about student growth
keep boundaries that allow give and take
listen reflectively and genuinely give support for growth and change
participate, facilitate, and share feelings

X X X X X X X X X X X
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provide a safe classroomminimum risk fosters openness and honesty
provide acceptance

teach self-awareness

provide undivided recognition

E ((]Eu Zlo [+ A]+8 v AlanZacknowlddgmientvs }E
E *% S }SZ E&+[ ( o]vPe

see the uniqueness of each student

separate the action from the person

structure opportunities for suces

use humour, but not at the expense of students

use”™/ u e Psuchas®, 3Z GBGU / Z & A& ]3]vP A v3e ]Jv C}UE +3}EC
validate feelings.

X X X X X X X X X X X X

Encouraging students

Not all students react to praise the same way. Your objective hgysiise is to get students
to develop an internal focus of control to improve behaviour asddemic achievement. Here

are some suggested uses of praise:

X § 3Ju U P]JA % E ]+ % E]A 8 oC 3} A}] Ju% 3]3]BvU u EE -
syndrome.

x Be careful not to compare one student with anothéY:ou have almost caught up to Karen.

X }Vv[S u]v]u]l e3Uu VSTZRUE ueWZ e<e]Pvu v3 u|easy Zok v
(Ivl+Z +} <u] loCX_

Xx @& A SZ +5p vS[e §5 vs8]}v 8§} Z G &} 0 (@€ scadtikiodio]SCW
facts quickly. You must have spent a lot of time practicing.

x Give praise for desired behaviour, and define the behavidut:Z vl C}pu (}E %] IJVP p%o
paper. YoureabC Z 0% SZ 0 e+ o A 3Ju X_

x Praise needs to be genuine and matched by your body language.

X S EC C}UE % E ]+ U v E RAEK WM AT v %E GespeaNic
with praise.

Homework tips

There is a difference between homework and home study. Even thouglidangtmay not
always have homework, she or he should be encouraged to do home study degiélop
study habits.

Some schools have homework policies. Familiarize yourself with these.

Do

Xb AE }(8Z E JpE +3Z3 EU}JE E Vv}SU®R J@ 33 ]v *3p
complete the assignment.

x give feedback and acknowledgment on completion of homework.
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x have a homework policy, and communicate it to students and parentsdimas.

X hold students responsible for completion of homework, but be seresitb outside
obligations.

X make sure students know objectives of the assignments.

}v[S
assign homework every night. Check your school policy.
assign homework just because a parent requests it.
give 25 problems if 5 will accomplish the objective (more is ivehgs better).
give homework as punishment.
ul pv@E o0]°*8] uveylv ey vsSe[ SJu X
use homework as busy work.

X X X X X X

Teaching strategies and classroom complexity

In any given day, you may have more than 1,000 personal interactions with ssué&ch of
these complex interactions must be interpreted on the spot. Respornbldse immediate
needs as you teach, and make the time to later reflect on what yodairey and planning to
do. Teaching is helping young people meet the learning outcorne acurriculum.

Teachers need to develop a repertoire of teaching strategies that become seatureé. By
having many teaching strategies, you can continually monitor the class areladplstments
during the busy and complex task of teaching, and the busy amglex process of learning.

Vary your teaching strategies. The process of learning is as importamaassieing learned.
Teacher talk or lecture has its place in instructional strategies, lauethre other effective
strategies that engage students.

Remember the principles of learning:

X Learning requires the active participation of the student.
x People learn in a variety of ways and at different rates.
X Learning is both an individual and a group process.

Teaching strategies can be grouped into five broad categories:

x Direct instructionv The teacher imparts knowledge or demonstrates a skill.

x Experiential learning The students experience and feel; they are actively involved.

x Independent study The students interact more with the content than with the té&r or
other classmates.

x Indirect instructiornv The teacher sets up strategies, but does not teach directly; the
students make meaning for themselves.

X Interactive instructiorv The students interact with one another and the information; the
teacher is the facilitator.
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When choosing which type of teaching strategy, consider the naifitiee topic, the resources
available, and the age, maturity, learning styles, and gender of the stsdastvell as your
teaching style. Your lessons will be more successful if you strugpyrertunities for students
to be involved and to apply the content and skills they havenkedwr

Learning together promotes co-operation, interaction, individual grmup accountability, and

development of group skills. There are various approaches to grouping studetggaimfming

activities:

X Group inquiry Have groups of two to six students work together using inquiry, dson,
co-operative planning, and execution.

x Jigsaw Have individuals within the group learn parts of the material, discusghtlike
members from other groups, and then teach their own group.

X Teams, gamegHave team members assist one another to master materials or skills in
order for the team to compete against other teams.

Experiment with a variety of teaching strategies. Select these while regogrihe different
learning styles and multiple intelligences of your students. Remember ttHedtagy may work
well with one group and be less successful with another.

Reflect on your teaching. Ask yourself the following questions:

What made it work well or not?

What connections were made to other learning or real life?

Were all the intended outcomes met?

Whatwere the best resources?

What were methods of grouping for instruction for different lessons?
Did | address the different learning styles of my students?

If | did this again, what things would | change?

X X X X X X X

Teaching is challenging and exciting work. Recognize your successes, analjatyesirand
build on them. Discuss ideas with colleagues and share your questidrexpariences.
Remember, you are a life-long learner, too!

Student assessment and evaluation

Teachers must assess, evaluate, and report student progress in relation to thegearnin
outcomes in the prescribed curriculum.

Teachers have professional autonomy in deciding what methods to ussdssastudent work
in their classrooms observation, tests, portfolios, checklists, written assignments, projects, etc.
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The purpose of classroom assessment is to support learning. Teachers assess student lear
describing what the student knows and is able tordmd uses this information to adjust
instruction for individual students, small groups of students or thelevclass, and to plan
further instruction. Assessment that provides descriptive feedback is mocéweffinan
assessment that provides evaluative feedback (right or wrong,r&)maescriptive feedback
focuses on:
X what students have or have not achieved, including improvements to eadi&r
X explanations to a student that they are right or wrong and whg timely fashion.
X specific ways in which the work could be improved.
X inviting the student to suggest ways they can improve.
v Bangert-Downs et al, 1991; Crooks, 2001;
Tunstall and Gipps, 1996

oo ooy VS SZ S Jo (} U I}V *U%B0%o}ES]VP eSpu vSsgmentf@v]vP ] }(S v
learning, as opposed to assessment that is focused on determihiaigstudents know.

Assessment for learning is the process of seeking and interpreting evidense by learners
and their teachers to decide where the learners are in their learning, wheradeeyto go, and
how best to get there.

v UK Assessment Reform Group, 2002

We know, from research, that effective assessment for learning can imptoglent
achievement substantially, and that improved classroom assessment h&lpsheevers the
most.
v Black and William, 1998, U.K. Assessment Reform Group

Teachers are also required to evaluate student progwess! ig Pu vSe }usS eSu vSe]
learning in relation to learning outcomes in the curriculum, andEf goals and to report
their evaluation to parents.

Evaluations of student progress, whether anecdotal or in the form of péages or letter
grades, must be in relation to the learning outcomes in theiculum. Evaluations of student
behaviour, including work habits, attitude, and effort, and inforrnatabout attendance must
E %}ES ¢ % E S 0oCV SZ C E V}S % EIE} XZ *Su vSe[ u Ele

Teachers, especially beginning teachers or teachers teaching unfamiliartsujdayrade
levels, often worry that thei® _A]Joo v}§ v}8Z & Xrhe Eafhifg outcomes spell
out what students are required to know and be able to da, ot whatis*"P}} v}uRd
particular grade level. The ministry has developed performance standards fongeaditing,
numeracy and social responsibilityww.bced.gov.bc.ca/perf_stands
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Tips for assessment and evaluation

x Plan your student assessment tasks and evaluation criteria when yotdioplenstruction.
Make sure that the task and criteria are consistent with the leaymntcomes in the
curriculum for the course and grade.

x Allow students some choice in the topic of an assignment or the medhpdesentation.

Students will demonstrate their learning better if they enjoy the task.

x Provide students with evaluative criteria and exemplars of various leveksrfafrmance.
Students need to know how their work will be judged in ordedtotheir best, or have
students create evaluation rubrics.

X In order to establish reliability, use a variety of assessment strategies; e.g.wsfiteh
assignments, teacher observations, conferences with students, quizzes, stalfient
assessment, tests, and performance tasks.

X Give students feedback in the form of descriptive feedback, rather itnéme form of a
check mark, number, or letter grade.

X Never use marks as a threat, punishment, or classroom management tool.

X Use the results of student assessment and evaluation to plan for fumk&uction. Provide
focused instruction on areas of weakness. Use areas of strength to schtahgxt concept
to be taught.

Record keeping

X Record keeping can be in the form of an anecdotal file in additpar instead of, a mark
book.

X Have students keep a portfolio of their work so that they can derratestheir learning
and progress to parents.

For a new teacher, making judgments about student progress may seem a bit overagnel
but with organization and a good plan for evaluation, you vélbble to give your students
quality information about their progress.

BC performance standards

Performance standards have been developed for Reading, Writing, and Besjeinsibility K
10, and Numeracy t8.

The performance standards include rating scales that describe thevintjgperformance levels
of specific grade levels in detail:

X not yet within expectations

X meets expectations (minimal level)

x fully meets expectations

X exceeds expectations.
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They also include Quick Scales, a short version of the rating scale farsg#gyick reference,
and sample tasks with illustrations of student work at all fewels, along with teacher
comments.

The standards focus exclusivelymgrformance assessmenthere students are asked to apply
the skills and concepts they have learned to complete complex, reatisks. The standards
include both evaluative statements (e.g., not yet within expectationg),assessment criteria
(e.g., supports and elaborates ideas, maga®parisons); they support a criterion-referenced
approach to evaluation.

The performance standards are available on the Ministry of Education teebsi
www.bced.gov.bc.ca/perf standsbupplementary materials, such as additional tasks, with two
samples of student work and a worksheet for planning instructiomtervention, developing
criteria with students, elaborating or tailoring criteria for speciatgoses, outlining assessment
tasks, recording observations, and guiding discussions, are also available cgbigew

The purpose of reporting on student progress is to communicattudents and

parents/guardians how well students are progressing in relation toghming outcomes in

the curriculum of the course or subject they are taking. Teachers gathesreedf what

Sp vse &E o S} } ]v Z JUE* U A op 8 3 8ZvE3J1% E}IPE <+ U
parents/guardians and students. The process of assessing, evaluating panthigestudent

progress enables you to monitor student learning and identify what acti@any, is needed to

help students succeed.

There are many ways to inform students and their parents/guardiansogfress in school. It is
important to have communication with the students and parents/guang long before the
first report card goes home. Document any communications with parents/guardians.

Provincial policy requires that teachers report to parents/guardiasth formally (on report
cards) and informally. Methods for reporting information include:

notes sent home

parent-teacher conferences

interim reports

student-parent-teacher or student-led conferences

teacher-student conferences

telephone calls (or emails) home, reporting outstanding performance dsageloncerns.

X X X X X X

Official reporting policy in BC
Teachers are required to do three formal reports and two informal reptartparents each

year. The requirements for these reports are set out in the ministry polziethe format of
the report card is set by the local school board.
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The relevant ministry policies can be found in two ministerial dihe Student Progress
Report Orderand theProvincial Letter Grades Ordawailable on the ministry website at
www.bced.gov.bc.cal/legislation/schoollaw/e.htm

Learning resources

Learning resources are generally understood to be texts, videos, software, lagrdnoaterials
that assist students to meet the expectations for learning definggdovincial or local
curricula.

Before a learning resource is used in a classroom, it must be esdlt@ensure that criteria
are met such as curriculum match, social considerations, and age or developmental
appropriateness. This evaluation may take place at the inter-provincial naialjidistrict, or
classroom level.

The Educational Resource Acquisition Consortium (ERAC) is an associationkiicBCHmol
districts and independent schools working together on the evaluatelgction, acquisition
and deployment of learning resources including software, textbooks,|apvieleos, reference
databases, video streaming, and professional resources. The work of evaluating and
recommending resources depends on teams of teachers appointed by the B@&Tévaluation
criteria for provincially approved learning resources can be fouritaluating, Selecting, and
Managing Learning Resourcéesed.gov.bc.cal/irp_resourced subset of the learning
resources, made up of those with the greatest degree of curriculuns fitesignated as the
Grade Collection. The grade collections for all IRPs can be found onnis&ynivebsite at:
bced.gov.bc.cal/irp_resources/Ir/resource/gradcoll.htm

The ministry makes continual changes to recommended resource lists.eFsaaith print
copies of IRPs are advised to consult the electronic copidsedRPs on the ministry website,
bced.gov.bc.ca/irp/irp_ela.htnfor upto-date lists of provincially-recommended learning
resources.

The ministry does not evaluate individual story books and plays, as éliey®d”  ]Je]}ve
related to these types of materials are best made by educators at trad level to permit
consideration of local priorities, as well as individual and classraads_

School boards are required to have criteria and processes in place feelédaion and
evaluation of learning resources that are not provincially recommended .etnes and
suggestions for school district criteria and processes may also be folrvédinating, Selecting,
and Managing Learning Resources.

Teachers often use learning resources that have not been evaluated amtdmeended at the
provincial or district levels. Some are resources such as newspapers or gadddat teachers
use to support currenteventsotS Z o0 u}u 8dm&are learning resources that
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teachers have purchased with their own money. Some are learning resources¢hatovided
free of charge by the BCTF, its PSAs, community organizations, or educaiamatations.
These learning resources are evaluated for suitability by individual classeaaimers.
Teachers should consider using the criteria found in Evaluathegcti®g, and Managing
Learning Resources.

The suitability of learning resources can be challenged. Challengesirggardvincially-
recommended resources that are not resolved at the school or disénet, are dealt with at
the provincial level. School districts are required to have parallelgss®s in place to deal with
challenges of learning resources evaluated and selected by the schivigk disindividual
classroom teachers.
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Communicating with parents/guardians

Developing a strong home-teacher partnership is important. Your relsti@ with parents/

guardians can be critical for your teaching success. Be sensitiiéeteili family

configurations. You and the parents/guardians share a common gohélp students achieve

their fullest potential. The parent-teacher-student conferens@mn excellent way for

parents/guardians to be involved in the education of their chitdri@ enlisting the assistance of
parents/guardians, your approach will have a lot to do with the level of @ain you might

receive. Very few parents/guardians object to a teacher approaching themawittiea that

UlPZ8 Z 0% SZ JE& Z]o ]( 82 ] ©Z}Ae 377 Zop Z E[J( FAUISZ]0S X}

Please note that you, the classroom teacher, have every right to commemicbreport to
parents and administrators, your concerns with respect to class size, olag®sition and the
learning conditions of the students.

Meet-the-teacher night

The first informal introduction to parents/guardians will usually bmeet-the-teacher activity.
This is a time to introduce yourself and your curriculum.
X About parents/guardians You will want to talk to colleagues to find out what
parents/guardians expect from the session.
X About youv As a new teacher, many parents/guardians will be comingt@ | C}u }usSX_
X Be prepared to instill confidence regarding your instructionditsgs and your interest in
their child. Communicate your relevant experiences. Let your enthusiasm show!
x All about your classroom managemenExplain the learning outcomes. Highlight some of
the activities planned. Discuss the classroom code of behaviouy@rcexpectations.
X Your presentatiow Be well prepared for the session by making an outline of points to
address. Some of the following may help: handouts of curriculum, gyagamcedures,
homework criteria, code of behaviour. Dress professionally.
X Working togethew Identify how home and school can work together. Inform
parents/guardians of when, where, and how you can be reached, andsgibaw
% E VSeIPu E ] ve Vv ¢35 % %o } @FHoZpd@nts Ajw they can@ev | v P X
involved.
x Cautionary notes
1. }v[8 0 3 }v % E vS ulv}%}o]l 3Z ] pee]}VvEZESe] % GE I \VC du >
appointment at another time would be welcome.
2. When informing parents of your availability, set clear guidelines. Rememberymot
work 24/7.

Once you haveopened the doors of communication with parents/guardians, youeaim the
road to developig atrusting relationship. Use sevalongoing measof communication such
asphone calls, email, newsletters, progress reports, noteZ, %o %o C Patitl conférences
(informal and formal).
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Communication checklist for conferencing

The best communication climate is a comfortable one; if you areeélgparents/guardians
usually will relax, too. There are many communication techniques that willtteadsuccessful
conference. You may wish to use some of the following:

Before the conference
Be aware of school procedure on parent-teacher conferences.
Before your meeting with parents/guardians, review the school historp@fstudent.

}u% o0 S S % P }v Z <3 (em@t[onal SS@cial,pByasical, intellectual).
Be well prepared: use the student portfolio and other work tbstantiate your evaluation.
Ensure privacy as much as possible. Hold the conference in a private area.

Arrange informal seating around a table display®g@ <3p v3[e A}EIX

Post appointments outside the door, and keep to the schedule;arparents/guardians

needing additional conference time to come at a later date.

Have chairs available outside the classroom.

x If the conference is part of the regular reporting period, senthe@ newsletter describing
your programs and some of the topics being studied.

x If the students are not included in the conference, meet witrthbeforehand so that they
are aware of what will be discussed.

X Prepare a conference form for record keeping to keep the disau$stused and to be an
aid for future conferences and for follow-up.

X Successful conferences deal with only a few issues because of timeatotsstmake sure
to cover your points but allow equal time to cover parental @ems.

X X X X X X X

x

During the conference

x Greet the parents/guardians at the door.

x Introduce yourself with a friendly voice; keep opening commenia toinimum to allow for
more discussion time.

X Be clear and concise in your comments; be an attentive listener.

x Keep the parents/guardians involved by encouraging them to share pertin@mtriafion
with you.

X When you discuss a problem with parents/guardians, be truthful, sincere, gedtoe;
they will respect your integrity.

Use the following stems to keep the conversation positive and focasedtie student:

x How might I, at the school, and you, at home, work together to (&lpdent) be successful
in (subject area)?

X Whenthinking }ps ~<3p vse[e Z A]J}JEU AZ § E 3Z 3Z(QvRe 3Z 8 A
on?

X , E E }u &£ U%O0 * }( ~*3u v3e[+ Z A]}E Jv ©%3X% Vv Clu &
things are also noticeable outside of school?

X Here are some things that | have noticed} u§ ~+3u vse[s Jvd E 3§]}v A]3Z }8Z &E
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How might we use these examples of behavior that we have observed to setrogram
to help (student) change the unacceptable behavior?

e ~e3n VvSe[e % E v3U AZ § A}po C}p 6éwhik medify herfbiso
behavior?
What are some of the reasons that would lead (student) to act tlaigav
No matter how many problems a student has, find some positive thongsport. Mention
some at the beginning of the conference and some at the close off.
t]3Z 8Z % €& vSelPu E ] ve[ Z 0% U A 0}% *}u PE®Hs }E
learning period.

Concluding the conference

X

X
X
X

x

X
X

Check that the parents/guardians have a clear understanding of whatdiscussed.
Highlight the conclusions and the agreed-upon actions.

Set another date for another interview if one is needed.

Write a few key points down on paper for the parent to take homeftén helps to ensure
communication with the other parent who may not have been able teradt

End as you beganon a positive note.

Thank the parents/guardians, and walk them to the door.

Summarize the points covered, and add them to your files.

After the conference

X
X
X

If agreed to, send/give the parents/guardians a progress report.
Keep a brief record of all communications with parents.
Keep your principal informed if this has been a challenging passadher conference.

Ways to communicate regularly with parents/guardians

X

X

Keep file cards for each child, noting the positive things tlaae happened; then send
Z}lu } 1 %0 bappygrams during the term using the information.
Make phone calls or send an email about the good things the bhddaccomplished.

Sample conference formats

1.

Regularly scheduled conference

Introduction
State the agreed-upon purpose of the conference. Share somethingyeoaliout the child.
Provide an update on past concerns, if necessary.

Academic achievement
Discuss academic strengths/weaknesses. Present documentation.
Seek parental input and reaction to information. Discuss one academic goal.

Social interaction and behaviour
Discuss social strengths/weaknesses and behaviour. Present specific examples.
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Seek parental input and reaction.
Discuss a behaviour/social goal, if necessary.

Other issues
Invite parent to discuss other issues. Provide additional information.

Closure
Review agreed-upon goals. Plan for follow up.
Close on a positive note.

2. Problem-solving conference format

Introduction
State the purpose of the conference. Update the situation.

Description of the problem

Describe the problem and supporting documentation.
Describe what has been done to date.

Allow the parent time to react to the problem.

Problem-solving
Seek parent input and suggestions. Discuss possible solutions.
Develop an action plan for improvement. Identify specific actions.

Closure
Plan for follow-up.
Close on a positive note.

Additional sources of information on assessmard available from the Ministry of
Education:

www.bced.gov.bc.ca/classroom assessment/

www.bced.gov.bc.ca/perf stands/

Students with special needs

One of the challenges teachers continue to deal with is how tetrtie diverse needs of
*Su vSe Jv 8} CJ[*e 0 **E}}lu-X

The BCTF supports the principles of equity and opportunity féeahers, and the concept of

inclusion, while recognizing that inclusion may not be appropfiiar all students some, or all,
of the time.
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Careful planning is necessary for a student with special needs to be @lppeapriately, and
with the required resources available. The assessment of a studenspattial needs must be
an ongoing process of consultation between the teacher or teachieegarents, the
administrative officer, paraprofessional personnel, and the student (wapmicable).

Most likely you will have one or more students with special neeg®im class(es). You should
expect to be consulted in planning for this student.

An Individual Education Plan (IEP) must be prepared for each stwitbra designated

category of special needs. The IEP documents the resources, goals/objective satayiest

that are needed to help the student meet her/his full potentighe IEP is usually jointly written

by the school-based team (SBT). Be clear about the resources and the helpl y@ed in

order to provide a successful experience for the child, and reviegrpss at regular intervals.

It is the classroon8  Z E[* & *%}ve] ]o]SC S} vepE& SZ S SZ |/ W %E}PC

Ask your staff rep for specific integration policies and proceslut#her sources of assistance
are school-based resource teachers (learning assistance, special educatioargadistrict
resource staff, consultants, your administrative officer, and community resourgalgeo

Often district workshops and/or in-service funds are available for classteachers to support
them in this area.

Resources

BCTF Teaching to Diversity web project

This websitébctf.ca/lssuesInEducation.aspx?id=10%6designed to provide access to
information, resources, and contacts for teachers and all those support the needs of
learners in the BC public school system.

The focus is on information relevant to meeting the needs adlatiis who receive Special
Education, Learning Assistance or ELL services but who are for the mostioai¢d in
mainstream classrooms.

We strongly recommend beginning teachers and teachers teaching on tdhigisvebsite
especially the resource inventory.

Ministry of Education publications

Through the Ministry of Education, there are a variety of resource materidiglppclassroom
teachers understand and work with students who have special nebay. are as follows:

Accessibility/Equipment/Facilities
Guidelines

X Access to School Facilities

X Access to Equipment
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- Auditory Training EquipmerfATE)

- Cochlear Implantation Support

- Provincial Resource Centre for the Visually Impa{RIRICVI)

- Braille Instructional Program (PRCVI)

- Special Education Technology-BC (SET-BC)

- Provincial Outreach Program for Deaf and Hard of Hearing
X In-School Support for Special Needs Students

Acquired brain injury

x Teaching Students with Acquired Brain Inj{RipF, 560 KB)

X Physical Disabilities/Chronic Health Impairments Instruction SupportifdgiRroces$PDF,
75KB)

X Brochure: Teaching Kids with ConcussiénGuide for Classroom Teach@®F, 1.4MB)
Card 1(JPG, 348KBard 2(JPG, 335KB)

Adaptations and modifications
X A Guide to Adaptations and Modificatio(RDF, 137KB)
x Guide concernant les adaptations et les modificati@?i3F, 65KB)

Adjudications/Grade 12 exams
x Handbook of ProceduresGuidelinePDF, 1.79)

Assistive computer technology
X Website:SETBC

Attention deficit
x Teaching Students with Attention-Deficit/Hyperactivity Disorder
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Autism Spectrum Disorder
Guidelines

X Students with Autism Spectrum Disorder

Resource guides

X Autism Spectrum Disorder Instructional Support Planning Pr{eess 77KB)

X Teaching Students with AutisfRDF, 1.56MB)

X Provincial Qutreach for Autism and Related Disor@&gD)

X dEIH 0 [y *% SE o[ puS]eu U }tpusio %0 & PMk(BDFRS34VKB)Y *}usS] v

Behaviour
Guideliness Special needs categories

Resource guides
X Teaching Students with Learning and Behavioural Differences

X Enseigner aux éleves ayant des difficultés d'apprentissage et de kempaot (PDF,
1.01MB)

x Behaviour Intervention/Mental Iliness Instructional Support Planning Pr@eéds 54KB)

X Intervention comportementale/santé mentale, outil de planificatiorsdutien pédagogique
(PDF 319KB)

Child abuse prevention
X Ministry of Children and Family DevelopméRtotecting Children
x The B.C. Handbook for Action on Child Abuse and Neglect, for Servider®(BidF, 802KB)

X Responding to Child Welfare Concerns, Your Role in Knowing When ani Weport
(PDF, 205KB)

Children and youth in care

Ministry of Education/Ministry of Children and Family Development

x Joint Educational Planning and Support for Children and Yio@hare: Cross-Ministry
Guideline{PDF, 286KB)

x Planification Pédagogique Conjointe et Soutien pour les EnfantsJetuess pris en Charge :
Lignes Directrices Interministérieli@2DF, 822KB)

X Extension Activity Mapping Current and Future Practid@DF, 32KB)

X Introduction to Joint Guidelines PowerPoint PresentaiRiAiT, 937KB)

x Useful Tips for Youth and Young Adults; A Guide to Independent(BbRg3.66MB)

Deaf/Hard hearingv Auditory Training Equipment (ATE)

Guidelines

X Special Considerations for Individual Planni&gudents who are Deaf or Hard of Hearing
X Accessible School Facilities Planning & Access to Equipment

x Provincial Education Review Committee for Deaf Students Bro@PDFe 112KB)

X Checklist for School Distri¢®DF, 33KB)
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x Terms of Referend®DF, 29KB)

Resource Guide
X Students with Hearing Loss

Dependent/Multiple needs
Guidelines
Special Needs Categories (see section E.6 Physically Dependent)

Fetal Alcohol Spectrum Disorder (FASD)
Resource Guide
X Teaching Students with Fetal Alcohol Syndrome/Effects

Other
x Provincial Outreach Program for Fetal Alcohol Spectrum Disorder

Gifted
Guidelines
x Special Considerations for Individual Plannigudents Who are Gifted

Resource guide
x Gifted Education

Individual Education Plan (IEP)

Guidelines

x 1EP Planning for Students with Special Needs

X Ministerial Order - Individual Education P@DF 32KB)

Resource guides

X Individual Education Planning for Students with Special Needs

x Parentf Guide to Individual Education Planning - A BC School Superintepdblistion
(PDF 272KB)

Intellectual disabilities
Guidelines
x Students with Intellectual Disabilities (see Section E.2)

Resource Guides

x Students With Intellectual Disabilities

X Intellectual Disabilities Instructional Support Planning Pro(fed§, 255KB)

x Déficiences intellectuelles, outil de planification du soutien gégigue(PDF, 65KB)

Inter-Ministry protocols
Guidelines

X Policy
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x Inter-Ministerial Protocols for the Provision of Support Services to S¢R@dts 20MB)

Learning disabilities
Guidelines
X Special Considerations for Individual Planning - Students withiheddisabilities

Resource Guides

X Supporting Students with Learning Disabilities: A Guide for Teg#Haks 917KB)

X Teaching Students with Learning and Behavioural Differences

X Learning Disabilities Instructional Support Planning Prdéd3k, 48KB)

X dEIY 0 ¢ [ %o%oE vS]lee P U lus]o % 0 V{[](PBFR77KB)*} uS] v % F

Mental health

Resource guides

x Teaching Students with Mental Health Disorde¥®lume 1v Eating Disorders (PDF, 192KB)

X Enseigner aux éleves ayant des troubles mexmwa/olume lvd E}u 0 o[ oJu vS8 S]}v
(PDF, 425KB)

x Teaching Students with Mental Health Disorde¥lume 2v Depression (PDF, 224KB)

Ministry of Children and Family DevelopmerRreventing Youth Suicide

x http://healthyschoolsbc.ca/program/617/schooss-a-setting-for-promoting-positive-
mental-health-better-practiceand-perspectives-2ned (PDF, 2.28MB)

x

Occupational/Physiotherapy
Guidelines

X Special Considerations: Servie€hysiotherapy/Occupational Therapy

Physical disabilities/Chronic health

Guidelines

X See Section E.8 Special Considerations for Individual Plar8tudents with Physical
Disabilities or chronic Health Impairments

X Physical Disabilities/Chronic Health Impairments Instruction SupportiflgiRroces$PDF,
75KB)

x Déficiences physiques/problémes de santé chroniques, outil degaéoifidu soutien
pédagogigugPDF 319KB)

Provincial resource programs
Guidelines

X Provincial Resource Programs
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Sexual health

Resource Guides

X Responding to ChildrénProblem Sexual Behaviour in Elementary Scliebls, 545KB)
x Comportements sexuels inconvenants chez les éléves de I'élém¢@Riire5.64MB)

Special education

Guidelines

X Special Needs Student Ministerial Or(lRDF, 16 KB)
X Special Education resource documents

Other
X School Act Ministerial Orders
x British Columbia District Student Services Review Inquiry P(&f25s407KB)

Speech language pathology
Guidelines

x Special Considerations: Servie&peech-Language pathology (See Section D.4)

Students with diverse learning needs

Guidelines and Resources

X Awareness of Students with Diverse Learning Ne&tdume 1

X Awareness of Students with Diverse Learning Ne&tdume 2 (PDF, 928KB)

X Sensibilisation aux besoins divers en matiere d'apprentissaMpumes 1 et 2 (PDF,
1.01MB)

x Diversity FrameworkPDF, 671KB)

x Diversité dans les écoles de la Colombie-Britannique : Docunwret(B80172) (PDF,
342KB)

Teacherdassistants
Report

Roles and Responsibilitiesl Z (Ee] ee]ed ySe ~o % P iie

Transition planning
Guidelines

X Work Experience/Job Training (see Section G.24)

Inter-ministerial protocol
x Cross Ministry Transition Planning Protocol for Youth with Spéesis(PDF, 3.8MB)

Resource guide
x Career/Life Transitions for Students with Diverse NéeD$, 688KB)
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Visual

Guidelines

x Special Consideration for Individual Plannn&fudents with Visual Impairment (Section E.9)

x La Déficience VisuellPDF, 155KB)

X Procedures For Accessing servicesovincial Resource Centre for the Visually Impaired
(PRCVI)

Resource Guides

X Braille Correspondence Course Section (see H.2)

x Students With Visual Impairments

x Framework for Independent Trawel Resource for Orientation and Mobility Instruction
(PDF, 968KB)

x Provincial Resource Centre for the Visually Impaired

Many of these documents can be found online at:
www.bced.gov.bc.ca/specialed/sped res_docs.htm

Ministry of Education special education services

X Special Education ServicAsManual of Policies Procedures and GuideliSeptember
2013)
x Diversity in BC Schools: A Framewapdated 2008)

Policy framework

The Ministry of Education Special Education policy framework atigsutbe principle of
inclusion. Inclusion supports equitable access to learning, achievementhamairsuit of
excellencerfor all studentsvin all aspects of their educational programs.

Rationale

TheSchool Acarticulates the purpose of the British Columbia school systeranable all
learners to develop their individual potential and to acquire kmewledge, skills, and attitudes
needed to contribute to a healthy, democratic, and pluralisticetycand a prosperous and
sustainable economy.

To achieve this purpose, the school system must strive to ensuralifietences among
learners do not impede their participation in school, their mastdriearning outcomes, or
their ability to become contributing members of society.

The school system is expected to promote values expressed @dhstitution Actthe Charter
of Rights and Freedomthe Official Languages Acthe Multiculturalism Actthe BC Human
Rights Codethe Employment Equity Aeind theSchool Agtrespecting the rights of all
individuals in accordance with the law.

The school system therefore strives to create and maintain conditiondalségr success for all
students and that promote fair and equitable treatment for all.
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Legislation/regulations

Special needs Students Order M150/89

2. (1) A board must ensure that a principal, vice principal or direttastruction offers to
consult with a parent of a student with special needs regardiegplacement of that student in
an educational program.

(2) A board must provide a student with special needs with an édnehprogram in a
classroom where that student is integrated with other students who do not $fa@al needs,
unless the educational needs of the student with special needs or otitlenss indicate that
the educational program for the student with special needs shbelprovided otherwise.

Individual Education Plan Ordet638/95 sets out the requirements for school boards to
design and implement individual education plans for studentb wgecial needs

Student Progress Report Orddi91/94 describes reporting requirements for students who
have special needs.

Additional definitions
Student with special needs: a student who has a disability of andotedl, physical, sensory,
emotional, or behavioral nature, has a learning disability or has exceptiotsabgifalents.

Individual education plan(IEP): an individual education plan designed for a student that

includes one or more of the following:

X learning outcomes that are different from, or in addition to, exjgeclearning outcomes set
out in the applicable educational program guide,

X a list of support services,

X a list of adapted materials, instruction, or assessment methods.

Educational program guidea document specified as an educational program guide in
Ministerial Order 333/99, the Educational Program Guide Order
(www.bced.gov.bc.ca/leqislation/schoollaw/e/m333-99.pdf

Funding special needs policy

Policy statement

Students with special needs may require additional support and accomnoodat enable
them to access and participate in educational programs. The basic allgcattendard
amount of money provided per school age student enrolled in a dafistrict, includes funds
to support the learning needs of students who are identified agg learning disabilities, mild
intellectual disabilities, students requiring moderate behaviour sutgpand students who are
gifted. Additional supplementary funding recognizes the additional @bgroviding programs
for students with special needs in the following categories: depahtandicapped, deaf/blind,
moderate to profound intellectual disabled, physically disabled/oizdealth impaired,
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visually impaired, deaf/hard of hearing, autism spectrum disorder, armhgine behaviour
interventions/serious mental iliness.

Rationale

In order to provide an inclusive education system in which sttgleith special needs are fully
participating members of a community of learners, additional support neagequired by
means of additional staff, specialized learning materials, physicairanodations or
equipment, and assessments to enable them to meet their educational and seeids.

Legislation/Regulations
Section 106.3 (5) of th&chool Acprovides the legal authority for special needs funding. See
also Ministerial Order M150/89, the Special Needs Students Order.

Levels and categories:

Level 1 Level 2 Level 3
Dependent handicapped (A)  Moderate to profound Intensive behaviour
Deaf/Blind (B) Intellectual disabilities (C) Interventions or serious

Physically disabled or chronic  mental illness (H)
health impairment (D) Visually

impairment (E) Deaf or hard of

hearing impairment (F) Autism

Spectrum Disorder (G)

The basic allocation provided for all students includes funds to support students with other special
needs, including students with Mild Intellectual Disability, Learning DisabilityeMtalBehaviour
Support/Mental lliness, and students who are gifted. The Basic Allocation also includes fundsotd supp
Boards of Education in providing learning assistance, speech-language pathology services, hospital
homebound services, and assessment services. A student with special needs may also be eligible to
receive funding for Aboriginal Education or English as a Second Language if the requirements of these
programs are also met. Students with special needs may be enrolled in Distributed Electronic Learning
(DEL) programs. To qualify for funding, Boards of Education must adhere to program requiraneents
procedures as outlined iRequirements and Guidelines for Students with Special Needs Taking and
Distributed Learning Program.

Policy

Placement
A. A school board must ensure that a principal offers to consitlt a parent of a child
AZ} Z ¢« «% ] ov <« EP E ]JvP §Z +3p v3[e %BOE}R®ESUN

B. A school board must provide a student who has special needsawidducational
program in a classroom where the student is integrated with otheresislwho do not
have special needs, unless the educational needs of the student vatliasdmeeds or
other students indicate that the educational program for thedstat with special needs
should be provided otherwise.
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Planning
A. A school board must ensure that an IEP is designed for a studtnspecial needs as
soon as practical after the board identifies the student as having @peeeds, unless
X the student requires little or no adaptations to materials, instroig or assessment
methods
X the expected learning outcomes have not been modified.
X the student requires 25 or fewer hours of remedial instruction by someasher
than the classroom teacher, in a school year.

B. A school board must ensure that the IEP is reviewed at leasteasteschool year, and
where necessary, is revised or cancelled.

C. A school board must offer the parent of the student, andre@fappropriate the
student, the opportunity to be consulted about the prepaaat of the IEP.
Note: The School Act [section 7(2)] requires a parent of a studeohsolt with the
e3u v3[+ 8§ Z E JE v ulv]*SE 3]A }((] E O} @TEEP E3uUvS]|
when requested to do so.

D. A school board must offer each student who has special rleadsng activities in
accordance with the IEP designed for that student.

Reporting

Student progress reports for students with special needs should bedamwn the same
schedule as used for all students in the school. When necessary, addifamadal reporting
may include other procedures such as daily logs.

Where a student with special needs is expected to achieve or surpass thetparicomes,

performance scales, letter grades and regular reporting procedures will betasedicate

progress. Where it is determined that a student with special needs isapmble of achieving

the learning outcomes of provincial or board/authority authedzcurriculum, and substantial

course or program modification is necessary, specific individual goals ardivdgewill be

established for the student in his or her IEP. Performance scales, destdes, and structured

AE]88 v }uu v3e u C He 8} E %}ES 5Z o0 Avo A SXJVPSEZ wS[e ¢
modified goals and objectives. It may not be appropriate to provide letteregad all students

with special needs. Considering the potential impact on the studeméther or not to use

letter grades should be made in consultation with the school-basatht

Where a professional support person other than the classroom teacher isnsifye for
providing some portion of the student's educational program (e.g., speettiojogist,
orientation, and mobility instructors), those persons should providéten reports on the
student's progress for inclusion with the report of the classroom teach

Grades on reports to parents should identify whether courses have besilified, although
adaptations (e.g., oral exam) need not be identified. With written cohsarch information
should be communicated to post-secondary institutions or communigneigs providing adult
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services in a manner consistent with legislation affecting freedom ofrnrdtion and
protection of privacy.

ReferenceMinisterial Order 191/94, the Student Progress Report Order

Procedures

An Individual Education Plan (IEP) is a documented plan developadtiadent with special

needs that describes individualized goals, adaptations, modifications, theesgtoi be

provided, and includes measures for tracking achievement. An IEP must leoe more of

the following:

X the goals or outcomes set for that student for that school yeaergltthey are different
from the learning outcomes set out in an applicable educatignagram guide

X a list of the support services required to achieve goals established fetuldent

X a list of the adaptations to educational materials, instructional strategiesssessment
methods.

An IEP should also include the following:

X the present levels of educational performance of the student

X the setting where the educational program is to be provided

x the names of all personnel who will be providing the educatipnagram and the suppaor
services for the student during the school year

X the period of time and process for review of the IEP

X evidence of evaluation or review, which could include revisionsemtadhe plan and the
tracking of achievement in relation to goals

X plans for the next transition point in the studepteducation (including transitions beyond
school completion).

References

www.bced.gov.bc.ca/diversity/diversity framework.pdf

Special Education Services: A Manual of Policies, Procedures and Guifeptember 2013)

Individual Education Planning for Students with Special Needs: A ReGoigedo Support
Teacherg2009

W E vSe[ 'u] 3} /v ]JAl po pu 3]}v Wo vv]vP

Contact

If you have any questions relating to this policy, please contact terédy and Equity Unit at
EDUC.DiversityandEquity@gov.bc.ca
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Special Education References

Special Education Services: A Manual of Policies, Procedures and Guidelines

Every Principo[e 'u] S8} "% ] o y SJlv ]Jv &]S]*Z }opu ]

Roles and Responsibilities of Teachers and Teacher Assistants: A BCTF/CUPE Joint Paper

Useful websites for additional information and resources

Special Education resource documents from the Ministry. Includes immtalqilanning tools
for ASD, PDCH, Behaviour

Teaching to Diversity websit®f particular note, the Resource Inventory page

Provincial Outreach Program for Autism Spectrum Disorders

Provincial Integration Support Program

Provincial Outreach Program for Fetal Alcohol Spectrum Disorder

Special Education TechnologgC

CEC New Teachers Blog: Reality 101 for New TeadRes®urces, information and current
issues discussions

Center for Applied Special Technology. Includes UDL resources and Lessen build

Working with education (teacher) assistants

Although all decisions related to designing, supervising, and assessing edalgatagrams for
students are your responsibility, the education assistant is an impogartner on the
educational team, providing support to students with special needgeltive education
assistant to sit in on any conferences that are pertinent. Hold meetingshiming information
and decision-making.

When the roles are defined and clarified, the education assistanttoamdecide how to

approach the assigned responsibilities. For students to receive maximumitbgoafwill need
to build a climate of trust and give encouragement and supfmthe education assistant.
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Key points to remember:

X An education assistant must always work under the direction of a txamhthe principal.

x dzZz § Z E[s €&}0o ]J* S} uv P SZ o0 *e«E&}}uX

X Teachers must fulfill their responsibility for diagnosing learnirgdsefor selecting and
implementing appropriate educational programs, and for assessing educatesudis.

X dZ ee]e8 v3[e E}o ] 8} EEC }us 3Z AYEADE% Z C 3% %0 VV
teacher, either with an individual student or a small group.

The BCTF and CUPE BC have published a joint paper eRiitles, and Responsibilities of
Teachers and Teacher Assistaitscopy is available in your school or online at
bctf.ca/uploadedFiles/Public/Issues/InclusiveEd/RolesandResponsibilitiesTeachersTAs.pdf

If you have any questions or concerns about working with educaissistants, contact your
staff rep and/or your local president.

Preparing for a Teacher Teaching on Call (TTOC)

Most schools have developed a policy handbook for TTOCs. If your sobeoiat have one,
the following information may be useful.

To ensure that a quality education program continues in your absence, egldgmeparation
for a TTOC is important. Such planning will help to maintaonaistent routine in a safe and
caring environment. Students should be aware of your expectations for tmiravhen a TTOC
is in charge of the class. The TTOC is an important part ofitremton system, and provides
for meaningful and authentic teaching and learning oppoities in your absence.

Prepare an information folder for the TTOC, which should decthe following:
class list with phone numbers

class rules, expectations, and responsibilities

seating plan

classroom routines

daily and weekly timetable, showing bell times

homework assignments and policy

information about students with special needs, including Heakeds
map of the school, including the fire exits

name of the teaching assistant and assignment of work

names of some students who could be of help

names of administrators who deal with discipline matters

notes on procedures such as taking attendance, opening exercises
notes on procedures such as student becoming ill during class
supervision schedule and guidelines

up-to-date daily plan book

supplementary material the TTOC could use.

X X X X X X X X X X X X X X X X
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It is not always possible to anticipate everything that a TTOC will, seeit is helpful to
indicate the names of teachers and/or education assistants who maapleeto provide
assistance.

See the following form.

1.

2.

77

Specific classroom information for your TTOC

My buddy teachers are:

Class rules/routines:

washroom/break procedures/drinking fountain:

bells and class times:

homeroom and opening procedures/entering classroom:
free-time activities:

recess/lunch time procedures:

quiet signal:

other signal:

pets and plants:

acceptable rewards:

Signal for getting student attention is:
All students should STOP, LOOK, and LISTEN.

attendance taking:
collecting completed assignments:
correspondence from home:

dismissal:



distributing books, supplies:
failure to bring materials:
library:

pencil sharpener:
tardiness:

what to do when finished with work:

. Discipline procedures:

. Students:

helpful students:

special-program students:
students who need extra attention:
how to assist ill students:

students with health or behaviour concerns:

. Emergency and evacuation procedures:

. Other:

a. additional notes
b. duty dates, times and responsibilities

Grade/Year: Phone number: Email:
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Parent involvement in schools

The context

BCTF members agree, and research overwhelmingly concludes, that when pararntisigs
participatein§Z JE Z]Jo [+ p 3§]}vU Z]Jo E v § v v @IXEdZ S | AZC
teachers endorse policies that promote a positive relationshigvben the home and the

school.

Parents/guardians have always been involved with schools and teachers bygaonfAC
meetings, sitting on school committees, or dropping in before dtet achool. Most have, at
one time or another over the years, accompanied a class on a field trip, coattees for bake
sales, talked to a class about their career, orpromofedEC PE _ % ES] <X

The 198%chool Acave new powers to parents. Parents in each school could establisht Paren
Al*}JEC }uv Joe ~W e 5} A Ale 8Z } E ( ¥ B3Z %ABEJuX %X 0O V
respecting any matter relating to the schook.._

This provides an opportunity in which parents and teachers caaksfrankly, confidently, and
respectfully about their concerns and opinions.

In the spring of 2002, legislation was introduced creating School Rtadauncils in every

school. Teachers do not involve themselves with the School PlanningilSoAnds 2006 AGM,

BCTF delegates voted to withdraw teacher participation from SchooliRga@ouncils effective

N %S u E TiioX d Z E- ]8 v Ev (}JE 3Z @}R ERicAVE][e. Juvs
relies on randomly focused standardized testing as the main vehicleferndining the

effectiveness of our schools.

BCTF policy on parent involvement in schools

Detailed policy informationisinth® u @&e<[ 'u] 8} J&sk yodr&taff rep for a copy),
or online:bctf.ca/membersqguide

Key points to remember:

X The BCTF believes in working co-operatively with the Ministry wédidn and the BC
School Trustees Association, the BC Confederation of Parent Advisory Coomeiisingty
agencies, and other groups interested in education.

X The goals and directions of the school system should be deternoypétteraction of
students, parents, and teachers at the local level through a process thdtwnvolve
examination of present and future needs of our young people.

X Teacher locals are encouraged to establish regular communicationsheittistrict
Parent Advisory Councils.
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x Each school staff should consult with the students of the@skthhe parents of the
students, and other members of the community, with a view to formutaschool policy
regarding the effective and orderly operation of the school.

x The BCTF supports the concept of parent and student involvementizagdnal decision
making.

x All the educational partners continue to support and encourage megnirstudent, parent,
and community involvement in schools.

Working with volunteers
Volunteers bring special talents to our schools.
The context

For generations, parents/guardians, grandparents, university students, neighbours, young, and
old, have volunteered in our public schools. Volunteers come toddb talk to students

about their jobs, listen to children read, help coach school teaw, or paint backdrops, or

help out on field trips.

At the same time as services in public schools have expanded so hayemplof people to
provide them. In various situations, conflict arose regarding the roles ascttbemployees
and to volunteers. At the BCTF Annual General Meeting of 1986, teactugrtedd policy that
welcomes and defines appropriate roles for volunteers in schools.

W }%0 Alouvd E (JE A E] SC }( % Ee+}v 0 ES «} AN UVIE ER V]I
first commitment may not be to the school, and that career or familypgatments may
prevent her/him from helping on the day or time planned.
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us in our work. Volunteers complement the work of paid teaching) mon-teaching staff; they
do not substitute for it.

In recent years we have all noticed fewer services in our schools. Many ekyand
secondary schools have lost staff, caretaker hours have been cut back, band progrems h
been cancelled, and fewer education assistants are available to hdistudients with special
needs.

Volunteers have sometimes been asked to replace employees who have habddbesr

reduced, have been laid off, or were never hired for needed postiQiten volunteers do not

know that the work they have been asked to do is part of reguléiedwf absent employees.

Sweeping the hallway, providing regular assistance for a student pattiad needs, providing

withdrawal remedial programs, and driving school buses are all jobs done bgtpHid

Volunteers should notbesl 3} A ou § +3u vse[ AYEIU V}IE +«Z}po $Z C Ju
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programs with groups of students. That is the job of a teacher. Psligardrdians, some of
whom are school volunteers, deserve to feel confident that theidasibeing taught, assessed,
and evaluated by a teacher.

Volunteers bring special talents to our schools. In the best sa)a/olunteers and the public
schools benefit equally from the relationship. Volunteers contitaenrich the lives of the
children in their communities, and volunteering brings them closehé&ir neighbours and
their neighbourhood.

BCTF policy on volunteers in schools

Detailed policy informationisinth® u &e<[ 'u] S} S& onlimd&
bctf.ca/membersqguide

Key points to remember:
X Volunteer participation in schools will be encouraged antllvei related to educational
programs where volunteers can bring their special talents to schools.
X Volunteers will be used on a by-need, special occasion basis in4fgricular and extra-
curricular activities of the school.
x Teachers will respect the provisions of any collective agreements bethesnms and non-
teaching employees regarding the use of volunteers in the schools.
X In the absence of any such provisions in collective agreements, teachebe wilided by
the following principles:
a. Policies regarding the use of volunteers should be developed asthetdevel and with
agreement from the school board, teachers, and non-teaching employee unions.
b. Implementation of policies on use of volunteers should betoreqi by a committee
with representatives from the school board, the teachers, and non-teaching employee
unions.
c. Districts should develop, through such monitoring committees, mecharosms f
1. ensuring school adherence to policies,
2. resolving conflicts that may arise between teaching or non-teachaffjestd
volunteers.
d. Volunteer participation in schools should complement the wbpgaid teaching and
non-teaching staff and should not substitute for it.
e. Volunteers should not be used in schools to replace teachers, teacher amtegro
school personnel who have been laid off or had their hours of gutrk
f. Volunteer participation in schools should not be a substftatadequate staffing by
professional and non-teaching support personnel.

Knowledge of this policy by volunteers in schools can prevent corflyou have questions or

concerns about apartigo E +]3u S]}vU ol CIUE 5 (( E % E « ZIEI[A }E
union office.
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Wellnessv taking care of yourself

Wellness depends on our lifestyle and on how we cope with physieaital, and emotional
demands. Good wellness habits formed in our initial years of teaching arvestment for our
career.

First-year teachers are going through a transition from student to prajeasieacher.
Transitional phases are sometimes difficult and painful. You may be awayanaiig and long-
time friends for the first time. You may be aware that your expectatiomsyeour capacity
differ. You may also be overwhelmed by your workload and, therefore, wagkrtd the night,
on weekends, and at lunch and recesses, to the point where yourrhaatt wellness may
suffer.

You are facing the challenge that all new teachers face strikingltnjpdlance.
Personal life and work life

Your work may consume you. There is so much to do and learn. Persomayifuffer in the

early years of teaching. Exercise is forgotten, and there is little tinmeetet new friends let

alone join them for activities outside school. Taking time to relaxyestay and to exercise

relieves stress and makes your transition easier. Exercise and seeing friends will maintain you
energy.

You may have a variety of emotions as you begin your teaching career. It iganifo stay

lvv §  Al18Z Az gpingEN. Bxp&ience it fully, and act accordingly. Everyone has a
first year. Recognize your emotiarisxpress them appropriately. Do not blurt out emotional
responses to students. Your mentor, staff rep, or local presidenpoaride helpful support.
Ask for assistance.

Perfectionism and survival

To have the perfect lesson and the perfect class, where all studentgasking to their
potential all the time, is impossible. Realize that there are stusianyour classroom with so
many personal and home problems that no matter how your lessons are planmneldad you
do, they are unable to focus on the work at hand. Do not télket personally. It does not mean
you are not being a good teacher. Look for the help of colleagues ye need support or
ideas.

A teacher needs to contain the demands and set priorities. It takesiach energy to be

perfect all the time. No one else expects a beginning teacher to be pefecwviving the early
years depends on letting go of thinking you have to do it dlthaltime, all alone.
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Asking for help versus doing it all yourself

You are a trained teacher with new ideas and information. Sinator concerns may come up
that you do not know how to handle. Ask others, and ask earlyntitia sign of incompetence
to ask questions. Other people have experience in areas that you mayawet Asking early
may save a lot of grief and a lot of time. Ask any of the following éfp/Advice: colleagues,
mentor, staff rep, local president, other new teachers, school counsellorP&#d.

Saying” C and saying™v }

It is all right to say no to too many extra-curricular activities or assigren&aginning teachers

often think they have to do everything that is asked of them and dell. There are only so

many hours in a day, and you have only so much energy. If something is todonyoh, say

*}X /8 } +v[8 Z 0% VC}v (}E C}p 8} ¢} SECESZVPSA DCIE Quis
are not getting the sleep you need. If you cannot figure out howebinto balance, get

support from friends and staff members.

For more information, check with your staff rep or local presidentl se&ek out information
about employee-assistance programs, BCTF wellness workshops or mentoring/collguiad su
programs.

Building a support system

As you begin teaching, develop a support system you can tap into yaruanber of issues/
situations. Further in this handbook is a discussion of who nigght your support system;
however, the best model isthatofS Z &+ Z 0% ]JvP § Z E*X_

Do you know:

Who your staff rep is?

Who your local president is?

Which teachers on your staff teach the same grade level or the same subject?

Is there is a formal mentoring program in your district? How do you become @ipartt?
What specific provisions in the collective agreement benefit yourssmamember?
Which Provincial Specialist Associations (PSAs) would support youngeaskignment?
Teachers who patrticipate in local induction programs will receive a fesalrarship in the
PSA of their choice for one ye#ic(f.ca/PSAs.aspx

X X X X X X X

Aboriginal teachers

The BCTF supports Aboriginal teachers and students through theifajto

x Aboriginal Education Associati¢AEA)

x Aboriginal Education Advisory Committee

x The BCTF Aboriginal education assistant director will assist you in finfdingation
regarding Aboriginal education in areas such as locating resources, cogwedh
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resource teachers, etc. For more information, please go to the AboriginabEoi website
bctf.ca/AboriginalEducation.aspx

French as a first or working language teachers

The BCTF supports French as a first or working language (FFWL) teaclsénsl@mis through
the following:

X >[ ¢} ] 8]}V % @E}A]v ] 0 * %E}( *s PE* [Juu E*]}v 3 U % E}P(
(APPIPICP(tf.ca/PSAs.aspx

X Le Syndicat des enseighantes et enseignants du programme francophone (SEPF)
(http://www.sepfcb.com/SEPF/Accueil.himl

x Le Comité consultatif des programmes et services en francais/French programs aoesservi
Advisory Committeebctf.ca/francais.aspx?id=45Y6

X Le Bureau des programmes et services en frangais. The assistant director will assist
members in finding information regarding French language education in suvehsas
training, locating resources, professional development, activities for students-etenore
information, go to the francais web paetf.ca/Francais.aspx
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Fill inthe blanks

My local presidentis

dZo} o[% Z}vpuu (Bezz2222222222222222222222

The first report cards are due

Fa help, | could ask

| have 35 kids in my class. | need to

| teachasplit class. can help me with the organizatio

and delivery of curriculum.
/[fuvd]8o 8}zzzzmnivp&}( % E %o AS]UX
My staff rep is

My PD rep is
The BCTRvebsiteis bctf/ca.

An electronic mailing list for new teachers is: bctf-beginteach

Local

Ateacher mentor or helpful colleage is

| will take care of myself anddvefun by

| can acessfunds for my PD thigearby

Remember that teaching is both a demanding and a very rewarding profesakmncare of
yourself, and enjoy being part of a profession that truly does makffexehce.
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Celebrating a century



,}A SZ d EedErsgfion helps

Structure, decision-making, and services

Annual General Meeting (AGM)

The AGM is the sovereign decision-making body of the Federatiomdidie up of Local
Representatives (see RA below), one or more delegates elected by each logarecapita
basis and the members of the BCTF Executive Committee, totaling approximatetti6g§0 v
participants. The AGM meets for 3.5 days during Spring Break and decedBETF priorities,
policies and procedures, elects the Executive Committee, and sets théoietne coming year.

Representative Assembly (RA)

The RA regularly meets three times a year to advise the Executive Committee (E@), recei
reports and adopt a detailed budget based on the fee set by the ABEIRA is made up of
approximately 120 voting Local Representatives, plus the Local Presidentsedd@TF
Executive Committee.
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Executive Committee (EC)

The Executive Committee is made up of 11 active members elected at the AGM. ltis
responsible for the business of the Federation, between RA and rA€d#ings and has other
specific duties assigned. The EC has one or two regularly schedulddgagetr month, with
the exception of July.

Full-Time Table Officers (FTTOS)

The president, first vice-president, and second \goesident are released full time from their
teaching duties to represent the 41,000 members on a aglay basis. The president is
responsible for the general supervision of all matters and affairs of ther&Ban and is the
official spokesperson for the BCTF.

Executive Director

The Executive Director works with the FTTOs and advises the Executive @emmit
Representative Assembly, and Annual General Meeting, and is responsible fomgsdigies
and directingthework} ( $Z & @E 3]}v[e Uu]v]*3E S]A U cp% %} ES

Locals

Locals represent teachers in each school district in the province with leaal having its own
elected president and executive committee, constitution and pdages. Each is a local of the
BCTF but has a high degree of autonomy on local matters.

Advisory committeess are made up of active members formally appointed by the Executive
Committee. They provide advice to the BCTF Executive Committee, play a leadershifhiole
the Federation, and, in a number of cases, provide support to locdhcts.
x Committee for Action on Social JusticEASJ
CASJ action groups
antipoverty
antiracism
environmental justice
lesbian, gay, bisexual, transgendered, and questioning (LGBTQ)
peace and global education
status of women.
Professional Issues Advisory Committd&AC
Aboriginal Education Advisory Committe AEAC
Adult Education Advisory Committ@eeAEAC
Advisory Committee on French Programs and ServieésFPS
Provincial Specialist Association CounBIBAC
Teachers Teaching on Call Advisory CommitfEEOCAC
Pensions Committee PC
Finance Committeg FC
Income Security CommitteelSC
TeacheMNewsmagazine Advisory Board
Health and Safety Advisory CommitteelSAC
Working and Learning Conditions/Bargaining Advisory Committ§eC/BAC

O O OO0 O0Oo

X X X X X X X X X X X X
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X WR Long International Solidarity Committee.

Organizational divisions within the BCTF
The BCTF offices and programs are organized into divisions and departmprasitie
effective services to members.

Field Service Division (FSDgupports locals in bargaining, contract implementation and
defence of member rights, assists locals with Federation campaigns and prawaeactions,
advances the broad range of Federation services and programs in professiond,amehlt
safety, social justice, communications and outreach, etc., with local raesvdnd leadership.

Legal Services Departmenthas overall responsibility for Federation legal matters, including
court cases on a range of matters, constitutional challenges, grievancesdtidns, legal-aid
provisions and teacher regulation matters.

Professional and Social Issues Division (P8H2s responsibility for a wide range of
professional matters such as curriculum, educapaticy, professional development, teacher
education, teacher inquiry, mentorship and peer support. Co-ordinates thériial Specialist
Associations (PSAs), the Social Justice Program, Aboriginal Education ProgrdnRriegnamns
and Services, programs for teachers teaching on call, for teachers new to teachifay addlt
educators, organizes leadership trainm§ummer Conference, Federation Leadership Institute,

v & ]o]S S} «Traivng [hg Jraining Department which is a component of PSID,
offers an extensive teacher workshop program. Administers the Code cfEthd co-ordinates
the work of the Internal Mediation Service.

Communications and Campaigns Division (CZBgs responsibility for BCTF campaigns, and
internal and external communications, using both traditional and soc&lia communication
tools. Handles outreach to education partner groups, community group®tret unions. Co-
ordinates political action, lobbying and advocacy initiatives. Co-ordinatesiptiod, mailing,
and graphics.

Research and Technology Division (RTGlv ES | « §Z & & S]}v[e E ¢« & Z % E}i
works jointly with other institutions on research projects. Co-oaties information services and

the website. Develops, implementsy  spu% %} ESe §Z & (& S]}v[e § Zv}o}PC «C
tools. Co-ordinates the BCTF international programs. Deals with educatidimduissues.

Income Security Divisiom has responsibility for the Salary Indemnity Pldealth and Wellness

Program (rehabilitation) and the Living with Balance (preventative) progfaorordinates the

P Vellve % E}IPE uU % E}A] « Jv(}EuU 3]}v (JE u u }®IPVv3]fue(]ooO"
related to the Teacher Pension Plan. Co-ordinates the BCTF HeaBafatyg program for

uu ¢ v Zvo-«t}EI [ }u%alslormdhberdso %o

Finance and Administrative Servicesias }JA E 00 E *%}ve] ]Jo0]3C (}E §Z E }( ¢
resources, including the dues, investments, funds, property, etc. Administers the amdget
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handles the accounting functions. Maintains membership records, handiegtien, and the
care and maintenance of the BCTF offices.

Human Resources Department o+ A]3Z o0 }( 8Z & @& 3]}v[e } o]P &]}ve o
and handles the staff recruitment and training, salary/benefits, personndéatnle agreement

v }8Z & 0o }UE E o0 8]}ve Jeep s E 0 8 SESTPVEIBE]AVQ « 57
obligations and other organizational requirements.

Provincial Specialist Associations (PSAS)

PSAs foster professional development through a variety of means and provide memithers
teaching/learning materials

information on new teaching methods

support for new teachers

a network via local chapters

a collective voice to help shape BCTF direction and influence curriculiciepo
specialty publications journals and newsletters

support for exemplary practice.

X X X X X X X

PSAs host for members:

X annual general meetings

X annual conferences

X local or regional conferences.

If you are being inducted into the BCTF and your local, you are ebgilalleew teacher or new
TTOC to receive a fre€ dmpmbership in one PSA.

PSAs within the BCTietf.ca/PSAs.aspx

ABCDE Association of BC Drama Educators

AEA Aboriginal Education Association

AEGTOBC  Association for Educators of Gifted, Talented, and Creative Children in BC

APPIPC Association provinciale d€E p( ¢+ pr@rersjon et du programme
francophone

BCAEA BC Alternate Education Association

BCATA ES d Z Ee[ <<} ] S8]}v

BCAMT BC Association of Mathematics Teachers

BCATML BC Association of Teachers of Modern Languages

BCBEA BC Business Education Association

BCCA BC Culinary Arts Provincial Specialist Association

BCCLPSA BCCooperative Learning Provincial Specialist Association

BCDEA v U S}Ee[ <<} ] 8]}v

BEDLPSA BC Educators for Distributed Learning

BCMEA Due] M S}Ee[ e} ] S]}v
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BCRTA BC Ruraland Smalz}} o d Ass@tiafion

BCSCA NZ}}o }uve oo}Ee[ e} ] S]}v

BCScTA Nlv o d Z Ee[ e} ] 8]}V

BCSSTA "] o "Su ] ¢ dAssaidlon|

BCTEA BC Technology Education Association

BCTELA BC Teachers of English Language Arts

BCTLA BC Teachert E E] ve[ <<} ] S]}v

CUEBC Computer-Using Educators of British Columbia

EAR Educators Against Racism

ESLPSA English as a Second Language Provincial Specialist Association
EEPSA VAJE}Ivu v o p 3} EppcaliG Adspeidtion

LATA > @EV]VP ee]es v d Z Ee[ e} ] S]}v

PAGE BC Teachers for Peace and Global Education

PEBC Physical Education British Columbia

PITA WE}A]v ] o /vd Bu ] & d Z Ee[ ¢} ] 8]}v
SEA Special Education Association

THESA Teachers of Home Economics Specialist Association

You may join as many PSAs as you wish. For a PSA online applicatidictfioai@oinaPSA

Professional and Social issues workshops

Workshops on a variety of topics are designed and delivered in Engtiskrench by BCTF
facilitators. See your school PD representative or visit
bctf.ca/ProfessionalDevelopment.aspx#workshops

How your BCTF local helpstf.ca/localwebsites.aspx

Your BCTF local is a source of support and information on professionatctual, and
personnel matters. Find out who your school staff representative(s) atenuat services are
available through your local. Locate and read the collective agreement
(bctf.ca/myBCTF/content.aspx?id=23) 4Bd other material to find out how you can take part
in your professional organization. Information regarding local fugpdian PD and in-service
activities is available through your local. Talk to your local PD rep. Infiomragarding health
and safety concerns is available through your local and your Health ang Selfeil
representative.

Saying safe at work

No matter how minor an injury might seem, it is important to documiemtith your employer.
For example, a paper cut can lead to a secondary infection and a twingeribaaufrom
lifting textbooks may be indicative of a more serious injury.

The procedure for reporting an injury is:
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1. Inform an administrative officer of this injury or disease that you feelork related. Make
sure the information is documented. WCB requires that you report yguryi as soon as
% E 8] oU }v[s o0 CX

2. Make sure the appropriate person has filled in the first aid log atvtrksite. Always get
the log filled in no matter how minor the injury, as it may develmp something more
serious.

3. FleaWol E+[ Z %}&S }( /IVIHNEC }E K H% S]}v o ] ¢ S} u%o0}C

The employer is required to file a Form 7 within three days of receitimgeport from the
member.

4. At the same time you file the report to your employer, file an Agation for Compensation
and Report of Injury or Occupational Disease, Form 6 to WCB. If youta@re@bout the
guestions seek help.

5. Always copy Form 6A and Form 6 for the local union office. Alwaysrdséadfor the WCB

0] ] u [ e %o (E } oo X

6. Always report your injury or occupational disease to your doctor agdest that the

doctor file a Physicians First Report, Form 8 to WCB.

A WCB officer should contact the worker after they have received Form 6.

8. WorkSafeBC regulations require that each worksite must have a jaatthhend safety
committee.

~

All new and young workers are required by law to be given site specific atcmo@ health and
safety training. During the new and young workgraining, teachers should be instructed on
emergency procedures, including evacuation and lockdown; instructidmown hazards and
risks; and instruction on hazard reporting. If you have not receikidttaining, contact your
staff rep or local president.

All teachers in British Columbia are covered under tR€E | ( ¢ [pehsation Actind have
four basic health and safety rights: the right to know, the righpaaticipate, the right to refuse
unsafe work, and the right to no discrimination. These rights are esdemth safe work
environment.

The right to know

Teachers have the right to know what hazards are present in a vaadpHazards can be
physical (from slippery floor to missing guards on equipment) to psycicald@ncluding factors
leading to stress or violencelhe right to know is ot higher order than the student privacy
rights. If a student is a violent risk to a school employee, everyone invelitbdhat student

has the right to know the risk that is posed. The right to kiadso includes access to health and
safety information such as inspections and orders written by WCB on a laogkp

The right to participate

Teachers have the right to participate in the activities of thetJootupational Health and
Safety committee. Participating in training as well as investigations apdatisns of the
worksite is also included in this right.
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The right to no discrimination
The right to no discrimination, also called the right to no retamat protects the teacher from
being disciplined from exercising their basic health and safetysight

To go along with health and safety training and rights, all teachsrs b duty to work safely,
report hazards, and conduct their work in a way which does not creaisk to themselves or
others.

How the collective agreement helps

The BCTF is a dynamic union of professionals that has been shapechemliers for over 100
years. New teachers are celebrated and welcomed into the union (the BCTF andcgbur |
usually at a general meeting or induction ceremony, although someslbcdd a social event.
You will receive materials that help you to know your rights, the Cé#&ghocs, and more. A
great perk (limited to attendees) is a free membership to a PSA (Provincial Speciali
Association) which can save you up to $80 and link you to a commurgtygafed, progressive
professionals.

Orientation

There is so much to learn when you start e@very school district is a little different. New
teachers are encouraged to attend the orientation session, usually predgointly by the
district and the union, where you can become familiar with peoplaces, and processes that
you are likely to need to know about.

Discrimination in the workplace

All public school teachers in the province are covered byctilective agreement between

BCPSEA and the BCTF at the provincial level, and between their sstrartlatid their local at

§Z 0} oo AoX AEC d& uu EJ[+ }oo 3]A BEE ( & JysSIve
u%o 0} C (& [tror} tadriBure a non-sexist working environment. Likewise, nearly every

collective agreement contains a provision that states that no employee lshaliscriminated

against on the basis of race, colour, ancestry, place of origin, religion, geedesexual

orientation, age, marital status, disability, or family status. A few go a stépefuby

specifically mentioning gender identity.

This language was negotiated by BCTF locals on behalf of their membeas wsathers could

be themselves in their workplaces without being subjected to sexism, hboina,

transphobia, racism, ableism or other forms of discrimination. For example,ghierteachers

eZ}po Vv[S v §} Z] S8Z ]1E Z EJS P U }EDhdy¥ |$% A]JE2 &}ios E
expectto <+ ( 0oC ~}us_ 3§ A}JEIU Iv}Ao P 3§Z ]@ithout]fedrof v o}A
reprisals or discrimination. Likewise with women, people of colour,cihdr equity-seeking

groups.

TheBC Human Rights Codkso protects public school teachers from discrimination in the
workplace on the basis of sex, race, sexual orientation, or other characteriseosler identity
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future date).

I( Clp Z A < *38]}v }ud CIUE }oo-disdrininafoEclause; dntact v
your local office.

Others who can help

Colleagues, colleagues, colleagues

Mentors v Many locals, in partnership with the school district, have formal mentgrnoegrams
in which new teachers are matched with experienced teachers.

If there is no formal process, develop your own network of mentors bpitepinto the
knowledge and expertise of experienced teachers in your school or indystuict.

Meet with other new teachers and develop a support system. Ask your lmcas$istance in
organizing a meeting.

Resource/special education/learning assistance teachele or he works with other teachers
who have students with special needs in their classrooms. The resourcestezhhelp you
design appropriate activities. In some cases, the resource teachers also operate [@dlgaam
may take students with special needs out of their regular classroomsafoopthe day or
week. A resource teacher can be an important part of your support sygtend an early
opportunity to meet to discuss how you can best work together to bietleé student.

Teacher-librariarv A teacher-librarian does more than look after the collectiofitwhry
materials. She or he can assist you in co-operative planning and heffeg@n research-based
projects and information-retrieval programs. Familiarize yourself with jgsliabout using the
resource centre, but also take advantage of the teacbdr-@E & ]lity fit® help you develop
resource-based learning strategies to enhance instruction. Your teatinaridin may also
assist you in ordering student and teacher resource materials.

School counsellow Your school counsellor can help you overcome many obstacles. Firfd out i
there are any ongoing concerns in your class from previous years. The coucaellme
invaluable when meeting with parents, and she or he is often a goodce for strategies when
dealing with difficult students. Your students are your respaifii, and the counsellor is there
as a support, not a disciplinarian. Ask how to make referrals.

School administratow The principal and the vice-principal are important staff in yayyport

v SATEIX }v[8 A ]S (JE 3Z u 8} | ZIethedkhoR K S P IRES o
for you, invite the administrators into your classroom. Show an intereftair work so that

you can gain a broader understanding of school operations.
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Custodial staffv A good working relationship with the school custodian will m#kenhuch

]  (}J& CIuX I §$Z % E]V % 0 }uS SZ SEE § | BrEE o%i}vy] ]
discuss ways you can work together to keep your classroom a pleasantqigoe fand your
students.

School secretary The school secretary is an important link between you and the
administration, and she or he is often the first contact parents haitle the school. Learn
JuE 8Z o E 3 EC[* E *%}ve] 10181 ¢« v AZ & +u®A] <p u§PZ3 A
made of you by the school secretary are frequently for information requiredéytincipal.
Respond promptly.

Educational psychologists, speech therapists, and itinerant teacheYeur school district may
employ or have access to educational psychologists, speech therapists, anditteachers.
You will need to know about students with whom they have baerking and about referral
procedures. Talk to members of the school-based team (SBT), therceseacher, and/or
counsellors.

Aboriginal support workerss Aboriginal family support workers and Aboriginal home-school
co-ordinators. These staff members can assist with home-school anchaoication issues.
They are also a rich resource for information on Aboriginal education issues.

Settlement workers in school (S\8)v Multicultural home-school co-ordinators can assist you
with communication, including language, and an understandinguttfiral issues.

School Staff Committe® The staff committee is a shared decision-making process in which a
variety of members of the school community collaborate, where appropriatéegintifying
problems, defining goals, formulating policy, shaping direction, andrgmgsimplementation.
Those individuals responsible for the implementation of a decisidheaschool level are

actively and legitimately involved in making the decis®taff committees will vary from site to
site. Talk to your staff rep for more information.

School Planning Counaillf an administrator, superintendent, or other district official asks you
or your school colleagues to participate in a School Planning C¢8RE), please inform them
we are not participating and then contact your local president. SREs eveated in 200203
e % ES3 }( 8Z D]Jv]*SEC }( u 8]}v[e Z] A u v&in2006, BCVE ]0]5C
AGM delegates voted to withdraw from participating in these councils.

Professional development (PD)

The purpose of professional development is to enhance student leatimiaggh socially
responsible quality teaching. Teacher professional development is contgngareer long, and
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includes experiences that provide teachers with learning oppatiesithrough programs,
services and activities designed to enable members, individually or collectvelyhance
professional practice. As a professional you have a responsibility to keegsbfenew
developments in education and to take part in ongoing professional denedop

As teachers, we need professional development because change is affectingsalbof u
families, our work, and our communities. Change is a highly personal experiemay involve
new materials, new behaviours and practices, or new beliefs and understandinggieGhan
behaviours and beliefs are interactive. Change in practice frequentlgg@escchange in beliefs
and understandings.
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Think about accepting and addressing our diverse individual concedngamting our strengths
to support each other as we make changes. As active learners, teachers use PD dalsrand
PD opportunities to keep on top of changes that affect theirkweith students (new
curriculum, new technology, new ideas about teaching and learning, iéfietlesht community
needs). Skilled, enthusiastic teachers are key to maintaining thbtgof education.

Your local professional development chair is an invaluable resource as ymecédal
demanding new career with the need to be an active learner. You cassaatany professional
development activities that are organized at various levels and times througheuytear. At
the local level, professional development is governed by the collective agreeandnocal
union policies. Throughout the province, there are a variety of mg$hwy which local
members are served. Central to all local union provisions is the recaytfitat the

professional autonomy of members allows them to plan appropriate PD@pdrsue their
professional growth. All locals have a PD fund that you may access td atteferences and
participate in other professional development activities. The school rffay BD days on topics
that come from the classroom experience of learning and teachinghEes decide individually
and together the issues to address. They attend workshops and cocsgeparticipate in
mentoring programs, pursue self-directed professional development, and underthke o
activities designed to enhance teaching and learning. Professional develossatitdirected
by teachers and includes classroom visits, co-operative planning, paehiog, reading
journals, action research, and study groups.

Teacher inquiry is an increasingly popular form of professional dew&op Inquiry is a form
of professional development that promotes deep, relevant, personal legmwithin a
community of teaching professionals. Teacher inquiry supports teacher lgribmagugh
reflection, collaborative conversation, and investigation into teachiagtce. Action research
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groups, study groups, book study circles, conversation models, and dialogue entsiwark

are examples of teacher inquiry. Collaborative teacher inquiry into a cuteaching and

0 EV]VP <p *38]}v }JE Jo uu pv E%]Jve 0¢A UI"WEXIBZE u d&@ VY §] G
Teaching: Teachevk f] ECU_ % E}A] « PE} %+ }( &andfadivatibisaz E o « §
conduct an inquiry project. You can access information on ingaiough the BCTF website:
bctf.ca/teacherinquiry

Teachers are in control of their own professional development. They dheibest position to

decide what they need in order to enhance their practice. Schoolstrictiadministrators

eZ}po V}S§ ]JE 3S]vP & Z Ee<[ Z}] * (}E &ZE&}(3G¥Wpveo}( A 0}%u
administrator-directed activities should be provided through the usdistfict funds and

release time, not the professional development time and funds #natprovided through the

local collective agreement® Z}}o v J3E] § &§]A]8] » Aluo EAD %](] o N

The BCTF has developed workshops specifically designed by teachers, and faoylitatacher
facilitators. Contact your local PD chair if you are interested in attgndne of these
workshopsbctf.ca/professionaldevelopment.aspx#workshdpSAsare an excellent source of
professional development. You may join one or more provincial specialist assoctalie part
in the PD activities organized by them, and receive their publicatitpg/bctf.ca/psas.aspx

EAd Z E<[ }v( E v

Since 19978 Z d& Z - v Z}*8]vP v vvp o E Ad Z cday }v( E v X
conference is a professional development opportunity designed specificaligdohers and

teachers teaching on call in their first five (5) years of teacl8tgdent teachers are also

invited. This conference is based on the core principle of effeptiofessional development

with experienced classroom teachers teaching colleagues what they know.

Be sure to contact your school PD representative and the local PD clsainger further
information about the range of PD opportunities available to youudlmer of PD brochures
and leaflets are also available. (See section on resources, pat¢@s)9he BCTF has a PD
calendar online to inform members about conference opportesiti
bctf.ca/uploadedFiles/Public/ProD/PD-Calendar.cfm

In-service training

In-service training is a little different from professional development, tredBCTF always
differentiates between the two. When your district is bringing ineavimath program, for
example, it is in the employer's interest to train all the teachers so the efaw-ordinated.
Such training is in-service and should be provided by the empltiys#rould be held during
your working hours, and it should not require the use of your profesgidavelopment funding
or time.

Professional development goes deeper; it refers to the learning yoasehto help you grow as

a person, a teacher, a professional. As in all other professions, PD skdelacher-directed
and should be chosen thoughtfully with your professional needsgarads in mind.
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If you are asked to attend an event and you are unsure if it is in-seoatact your local
president to discuss the situation.

Professional development activities In-service activities
Professional development assumes teachij In-service has a long history in education bu
is a profession with a focus on the is not always regarded with enthusiasm by
development of expertise and is teachers.

characterized by personal involvement of
teachers and immediate relevance to the | In-service often is more for satisfying legal o
classroom. It is initiated by teachers ratherl managerial requirements and less for

than by outside sources and can be inforn] professional growth.

and take a variety of forms.
In-service is often mandatory, formal, planne
One-shot in-service workshops are not and scheduled by administration.

adequate Professional development shouls

be rooted in practice, research-based, In-e EA] Z -« v Z E § E]I
collaborative, long-term, aimed at * 00 V %E& S] _ (}&uUu s v
instructional improvement and is more method where information presented by

effective in changing the classroom practiq experts is not associated with changes in
of teachers when a cohort or collective of | teacher practice.

teachers from a school department or gracd
are involved as a unit.

Staff development should be voluntary
rather than required.

Professional development goals should
emerge from the needs of the teachers.
Teachers need to have a say in what to lej
and in the learning process in order to be
motivated and committed to learn.

Adapted fromNot Another In-Servicdmelia A. Jenkins, Jodi Yoshimmaching Exceptional Childrerol 42, No.
5, pp. 36t43. 2010.

Mentorship

Many school districts in British Columbia offer mentorship programsippart teachers new

to the profession. These programs are invaluable for new teachers in prgaditegial sharing

and support, collaborative planning, non-evaluative observationferdback. Mentorship at

its best offers personalized support through a confidential trustelgtionship and provides

release days for mentoring partners orjgt %o+ 3} u 3 3}P §Z & 8} A}EI }v 8Z u v§
] vs8](] P} o v <p *8]}veX VP P]JvP ]Jv u v3}E]VE® Z E &CEHYVA 5 5§}z
build confidence for new teachers and accelerate the learninggggdvientoring relationships

can also affirm the skills and capacities new teachers bring to the abssemd provide time
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and opportunity to observe in the classrooms of colleagues. Be sumnguae if a mentoring
program is offered in the district to which you are applying, or hHasen hired.

BCTF Declaration of Continuing Educatwns § ¢ SZ d&[s o] (]Jv SZ Ju%}E&S v
professional development in the lives of teachers, and represents tthective professional

opinion of members of the BCTF. It is based on values and principtegflect a democratic
perspective on public education and is intended to provideavipcial standard of continuing-
education principles.

1. It is the responsibility of the individual teacher to make a contmeifort to develop
professionally.

2. Participation by teachers in professional development should be oustaxy basis.

3. An effective needs assessment process should be the starting poinfesfgonal

development. Planners of professional development should work as collesitfué¢ise
users in identification of needs, the planning of training, #rgdcontinuing tailoring of
§Z §1A18] » 8} (13 8Z uu E+[ v X

4. Professional development activities should include the growtbrapetence,
collegiality, influence, social, personal development and health.
5. Effective professional development requires a commitment of adequate resptince,

and organizational support.
6. The individual teacher should be given the opportunity and the tinpeitsue her or his
professional development objectives.

7. The organization and delivery of PD programs are most effectivelgvachat the school
staff level or with other intact groups.

8. Effective professional development activities incorporate presentationdiscussion,
demonstration or modeling, and practice with feedback.

9. Collegial support, on-site coaching, and ongoing support st@uéailable to the

individual teacher to allow for adequate internalization or behavitwange.

10. The idea of teachers teaching teachers should be promoted in the provision of
professional development programs.

11. Professional development programs should incorporate a wide repertoieadiing
approaches, and no one professional development program should be \aswed
universal panacea for the improvement of instruction.

Ongoing teacher learning is an essential component of teacher professionalisthintes a
dynamic process responsive to constant change within our local commuenitiew/ithin the
greater demographic, social, cultural and technological shifts withirsociety. Professional
development opportunities provide different ways teachers can work batvidually and
collectively to make sense of their work within the dynamics of ceargl consider new
research on teaching and learning.
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Have you signed up on to MyBCTF?

Our members-only secure portal is online atybctf.ca

tZ §[+ v 1§ JE u M

X timely bargaining updates

X interactive tools, including secure member-only discussion groups
X update your personal information

X easy registration for conferences

X information, articles, videos

x BCTF Advantage Program

Sign on is easy!

1. Atbctf.ca, click on‘BCTF members only.

2. § d& u u E %o} CErSt e herg M N

3. Enter BCTF six-digit member number (if known) or name, district nurabdrdistrict
employee number.

4. Choose a password (and remember it).

5. If you have a problem, call 604-871-2119 @0D-6639163, local 2119, or emaill
portal@bctf.ca
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Evaluation of teachers

As a new teacher you will be required to engage in an evaluation processaofew districtsa
professional growth plan. The process and procedure is outlineceisdhective agreement
between your school board and your local association.

Check your local collective agreement for the process and proceduresdhatteen
established in your local. Also, some aspects regarding the practice of superviamaong
may cross into, or conflict with, contractual language on evaluatigroufhave any questions
or concerns, ask your staff representative and/or your local president. Thigd be most
important in your professional career. Do check if you are not sure.

TTOCs should ask the local president about TTOC evaluation pregedur
Discipline

Also included in your collective agreement is a discipline procdss tollowed by the
employer if they believe you have acted in a manner deserving of discipliad.tdtes
throughout this process you have the right to union representatiorrdls a union
representative at each workplace to assist with concerns. In any case, #igtesident should
always be notified immediately.

If you are contacted by an administrative officer, the RCMP, Fai@iyvices, or the BC

Teacher Regulation Branch regarding allegations against you:

X do not consent to, or participate in, an interview that could be, odisciplinary without a
union representative.

X donot u | *§ S uvs s} vCijv E P & JvP 00 P S]}ve }E Z EP V
willing to co-operate, butlu pv o 8} } ¢} pvsljJo/ v }vs 8§ 8Z o} o }E

Call the local or the BCTF toll-free at 1-800-663-9163, 0B8Q4283 (ask for legal counsel).

If you require emergency BCTF legal assistance, BCTF legal counsel can be fouBLd# the
website. The link ipctf.ca/contactus.aspx?id=13032

Teacher Regulation Branch (TRB)

The Teacher Regulation Branch, created undeiTisech (EA(t is the professional regulatory
body for teachers in BC. The branch establishes standards for tloaah of teachers, issues
teaching certificates, conducts certificate reviews and, where necessary, susprecalscels
certificates. School districts are required to report disciplinary astiorthe TRB. If you have
any concerns about the TRB please contact your local president.

The BCTF provides legal advice and financial support to members who aréenbestgated by
the branch. Your local president can advise you on how to receiséétp.
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For further information:

Teacher Regulation Branch

2025 West Broadway

Vancouver, BC V6J 176

Phone: 604-731-8170

Toll-free: 1800-555-3684

Fax: 604-731-9142

TRB websitewww.bcteacherregulation.ca

If you have any questions related to thBE please contact the Professional and Social Issues
Division at 604-871-1849.

Taking care of your teaching certificate

1. Payment of fees to TRB

Your teaching certificate will be cancelled if you do not pay jees to TRB. Once your

teaching certificate is cancelled for non-payment, it is expensidetiane consuming to

have it reinstated. If you do not have recent teaching experiencenyayhave to upgrade
your teaching qualifications. To avoid this situation:

X pay your annual fee well before the due date. (Check with your schstoictlito
determine if the fee was deducted and paidisually in May.)

X ensure that you continue to pay your fees even when you are not workingadue
shortage of work, illness, maternity or parental leave, retirement from arprio
assignment, or any other reason

x check to ensure that your payment has been processed. You can do thisity thesl
TRB at 604738170 or toll-free at 1-80(655-3684 (within North America), or check
online athttp://bcteacherregulation.ca/certificateservices/findateacher.aspx

If you feel that your certificate was cancelled in a manner that was mrfamntact your local
president for assistance.

2. Reports to the TRB about your conduct or competency
If you receive any correspondence from the TRB indicating that there hassbeamplaint,
a report to the branch about you, or you are facing criminal chargesjrol#gal assistance
immediately from the BCTF. Your local president can help you with thigeihequests
for legal aid can be mailed directly to the BCTF legal department, or fatél-871-2288.

Do not make any statement or respond to questions from the TRB aboutcgoduct prior
to receiving legal assistance. Keep copies of all correspondence yoiergoeinthe TRB
and provide them to your local president or BCTF staff.

Facing allegations before a professional body is inherently stressful vévere those
allegations are inaccurate or minor. Remember that you are not alone. Ybeagues,
your local, and the BCTF will assist you in responding to TRB proceedings.
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Teacher Qualification Service (TQS)

The Teacher Qualification Service was established in 1969 by the BAhme BaiSchool
dEUeS o[ ¢} ] 3]}vX dZ %ol E %o} *askd ndutral dvdinflepsidentEolly to
deal with the issue of relating teacher salaries to their level ohingl. The TQS issues a TQS
E ]Jv] 8]vP § PYEC AZ] Z & (0o &+ 3Z 8Z E-E\p-B]|APoSH SE
upgrade their salary category must apply to the TQS. If you have any conceutyainosalary
category please contact your local president.

For further information:
Teacher Qualification Service
106-1525 West 8th Avenue
Vancouver, BC V6J 1T5
Phone: 604-736-5484

Fax: 604-736-6591

website tgs.bc.ca

Resources

BCTF website

X bctf.cav Provides upgo-date information on BCTF policy, news, bargaining, teaching
resources, research, links to other teacher organizations, links to other adnabsites,
V upg ZU u}E U Jv op JvP 8Z E A doctf.Za/Kew[l eAghers%spR

x Online Resource Centrictf.ca/teachingresources.aspx?id=8336/Journals.htiovides
links to teaching materials, web resources covering educational issues,emticeic
journals for professional research.

X Social Justice teaching resourcégtf.ca/socialjustice.aspx?id=18432

BCTF online email lists

X bctf-beginteachv A list to facilitate discussion among and between beginninghescand
experienced teachers.

X TTOC-contactsA closed list for local TTOC representatives.

x  bctf-diversityv A forum for educators working with students with a diversity of needs
their classrooms. The forum encourages questions, comments, information, and resource
sharing related to the inclusion of these students.

X bctf-e-alertv A list to alert members to new information on the BCTF web site.
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X
X
X

bctf-edtech-issueg An open list for exchange of information about technological issues,
concerns with curriculum, implementation, professional development, assessizuett,

related issues around information and communications technologies.

bctf-edtech-news A weekly report on issues regarding teachers and education technology
which might have an impact on BCTF members with regard to implementdtion o
information and communications technology.

bctf-enfrancais/ A discussion list, open to all educators interested in the fieldrehch
education.

bctf-indigenousy Gives teachers involved in indigenous education a place to ask questions,
share ideas, and build a community.

bctf-pd-issuess An information forum for professional issues including curriculum
implementation, assessment, and related BCTF initiatives.

bctf-researchv Announcements about BCTF research projects, summaries of BCTF research
reports, and education/labour research URLs and resources.

bctf-socialjustices A vehicle for the sharing of information, ideas, and activities on social
justic Jeep eX dZ e+ }% ]+ &} v Jv op ¢ A}lu v[e Jeep U E ]eul
homophobia, violence, the social effects of globalization, especially thexespf these

issues which affect children, schools, and teachers.

bctf-socialjusticel An information-sharing forum for teachers teaching SJ12.
bctf-ttoc v An open list for new teachers, TTOCs, and mentors to join.

ttocacv A closed list for the Teachers Teaching on Call Advisory Committee.

To subscribe to a BCTF email list:
Go toBCTF.caAt top right-hand side of page, select email lists and click isn $ielect the
listserve you wish to join. Enter your email address.

BCTF publications

For a complete list of BCTF publications (current news, briefpasition papers, catalogues,
magazines, journals, maps, and research reports) visit the BCTF website at:
bctf.ca/publications.aspx

PD Calerar v A list of conferences offered by PSAs and other professional groigps. |
available in print in the Teacher newsmagazine and online.
www.bctf.ca/uploadedFiles/Public/ProD/PD-Calendar.cfm

Social Justiceewsletterv Articles about social justice issues relevant to teachers.
Teachemewsmagazing Articles of interest to teachers. It is distributed to all teachers in
their schools and is available onlirmetf.ca/publications/TeacherNewsmag.aspx

BCTF Services HandbedRontains information about professional and social issues
programs and services. It is available onlingf.ca/BCTF-MemberServices.aspx
BCTFe-alestd} IVIA AZ &[« v A }v §Z A -dlert]dew.ca/%gnsp

Various brochureg Published throughout the year as needed on a variety of issues, such as
Why No School Tod&y which gives answers to common questions about professional
development days.
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Local publications

Ask your staff rep and/or your local president about the followpnglications:
x local bulletins

x local newsletters

X school newsletters.

Membership

1. Active members: All teachers employed in a public school district in BfCtare members
of the BCTF, have full rights to vote and hold office, and tcesgmtation. Also included as
active members are all exchange teachers coming to BC from another countovorge
and associated professionals employed in a school district to provafessional services
to students and/or teachers, who are covered by the collective agreemreatvho sign up.

2. Associate members: Students enrolled in programs of study in universiggegirograms
leading to certification as teachers, associated professionals who are emplogexthool
district to provide professional services to students and/or teacherd,-aembers of the
B.C. Early Childhood Educators' Association. They are not covered byseclaéadtive
agreement and must apply to the Federation for membership. May not vobt®lor office.

Associate membership entitles the member to:

receive theMembers[Guide to the BCTBn request.

X receive theTeacheMNewsmagazine, or equivalent.

X join provincial specialist associations on payment of the PSA membership fee.

X participate in BCTF PD activities, as appropriate.

X participate in the BCTF/Seaboard Voluntary Group Life Insurance éaBCITF/North
American Group Life Insurance Plan, and the BCTF/Royal Trust Group Registered
Retirement Savings Plan where school board payroll deduction is availathlsulaject
to eligibility conditions under the terms of those plans.

X

An associate member is not eligible to vote or hold office in the Bh&esg€Eederation.
The fee is $100.

BCTF Associate Membership application form

3. Affiliate members: The BCTF has entered into affiliation with the ethrcatudent society
executive committees of the public universities and university-colle§8&Caaccording to
the terms agreed to by both parties. Must apply to the Federation @mdot have voting
rights.
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Notes and quotes

Questions . . .

Ideas . . .

Reflections . . .

Notes . . .

Contacts . . .

Actions . ..

Follow-up . . .
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Colleagues, contacts, friendg/& met...

Name

Phone

Email

School
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Reflections/Notes

15[« §Z }voh@t &vEl heR.

Never doubt that a small group of thoughtful, committed citizens @@ange the world. Indeed,
v Margaret Meade
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Reflections/Notes

A hundred years from now it will not matter what my bank actauas, the sort of house | lived
in, or the kind of car | drovébut the world may be different because | was important in the life
of a child.

v Author unknown
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